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PUBLISHER’S NOTE

T-IESE lectures, originally entitled Six Psychological
Lectures, were privately printed in 1940 for the Historico-
Psychological Society in London. One hundred twenty-
five copies were printed and fifty were bound, but none
were sold. The lectures were first published in New York
in 1950, three years after Ouspensky’s death, by the Hedge-
hog Press, Inc., under the title The Psychology of Man’s
Possible Evolution. The book consisted of five lectures as
the second and third lectures of Six Psychological Lectures
were combined into one, but the text was identical with
the 1940 printing in England; only the spelling was Ameri-
canized. In 1954 Alfred A. Knopf, Inc., took over publica-
tion from the Hedgehog Press, and, in 1974, produced a
second edition of The Psychology of Man’s Possible Evo-
lution. This included “Notes on the Decision to Work,”
which has since been published with its two companion
essays, “Notes on Work on Oneself” and “What Is
School?,” in Conscience: The Search for Truth (1979).
The present edition contains the verbatim account of a
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meeting of one of Ouspensky’s London groups on 23 Sep-
tember 1937. Ouspenky’s answers to the questions raised
at this meeting deal with some of the difficulties in under-
standing the fundamental ideas of a system belonging to
“The Fourth Way,” the principles and methods of organi-
zation of schools, and the importance of rules. The origi-
nal account of this meeting, corrected and amended in
Ouspensky’s own handwriting, is in the P. D. Ouspensky
Memorial Collection in the Manuscript and Archives
Department of Yale University Library, and is published
here for the first time by permission of the Librarian.
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INTRODUCTION

&

SOME years ago I began to receive letters from read-
ers of my books. All these letters contained one ques-
tion: what I had been doing after 1 had written my
books, which were published in English in 1920 and
1931, and had becn written in 1910 and 1912.

I could never answer these letters. It would have
needed books even to attempt to do this. But when
the people who wrote to me lived in London, where 1
lived after 1921, I invited them and arranged courses
of lectures for them. In these lectures I tried to an-
swer their questions and explain what I had discov-
ered after I had written my two books, and what was
the direction of my work.

In 1934 I wrote five preliminary lectures which gave
a general idea of what I was studying, and also of
the lines along which a certain number of people were
working with me. To put all that in one, or even in
two or three lectures, was quite impossible: so I al-
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ways warned people that it was not worth while hear-
ing one lecture, or two, but that only five, or better
ten lectures could give an idea of the direction of my
work. These lectures have continued since then, and
throughout this time I have often corrected and re-
written them.

On the whole I found the general arrangement sat-
isfactory. Five lectures were read, in my presence or
without me; listeners could ask questions; and if they
tried to follow the advice and indications given them,
which referred chiefly to self-observation and a certain
self-discipline, they very soon had a quite sufficient
working understanding of what 1 was doing.

I certainly recognized all the time that five lectures
were not sufficient, and in talks that followed them
I elaborated and enlarged the preliminary data, trying
to show people their own position in relation to the
New Knowledge.

I found that the chief difficulty for most people
was to realize that they had really heard new things;
that is, things that they had never hcard before.

They did not formulate it for themselves, but in
fact they always tried to contradict this in their minds
and translate what they heard into their habitual lan-
guage, whatever it happened to be. And this certainly
I could not take into account.

I know that it is not an easy thing to realize that
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one is hearing new things. We are so accustomed to
the old tunes, and the old motives, that long ago we
ceased to hope and ceased to believe that there might
be anything new.

And when we hear new things, we take them for
" old, or think that they can be explained and inter-
preted by the old. It is true that it is a difficult task to
realize the possibility and necessity of quite new ideas,
and it needs with time a revaluation of all usual values.

I cannot guarantee that you will hear new ideas,
that is, ideas you never heard before, from the start;
but if you are patient you will very soon begin to
notice them. And then I wish you not to miss them,
and to try not to interpret them in the old way.

New York, 1945



First Lecture

&

I sHALL speak about the study of psychology, but 1
must warn you that the psychology about which I
speak is very different from anything you may know
under this name.

To begin with I must say that practically never in
history has psychology stood at so low a level as at the
present time. It has lost all touch with its origin and its
meaning so that now it is even difficult to define the
term “psychology”: that is, to say what psychology is
and what it studies. And this is so in spite of the fact
that never in history have there been so many psycho-
logical theories and so many psychological writings.

Psychology is sometimes called a new science. This
is quite wrong. Psychology is, perhaps, the oldest sci-
ence, and, unfortunately, in its most essential features
a forgotten science.

In order to understand how psychology can be de-
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fined it is necessary to realize that psychology except
in modern times has never existed under its own name.
By one reason or another psychology always was sus-
pected of wrong or subversive tendencies, either reli-
gious or political or moral, and had to use different
disguises.

For thousands of years psychology existed under the
name of philosophy. In India all forms of Yoga, which
are essentially psychology, are described as one of the
six systems of philosophy. Sufi teachings, which again
are chiefly psychological, are regarded as partly reli-
gious and partly metaphysical. In Europe, even quite
recently, in the last decades of the ninetcenth century,
many works on psychology were referred to as philoso-
phy. And in spite of the fact that almost all subdivi-
sions of philosophy such as logic, the theory of cogni-
tion, ethics, asthetics, referred to the work of the
human mind or senses, psychology was regarded as in-
ferior to philosophy and as relating only to the lower
or more trivial sides of human nature.

Parallel with its existence under the name of philos-
ophy, psychology existed even longer connected with
one or another religion. This does not mean that reli-
gion and psychology ever were one and the same thing,
or that the fact of the connection between religion and
psychology was recognized. But there is no doubt that
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almost every known religion—certainly I do not mean
modern sham religions—developed one or another kind
of psychological teaching connected often with a cer-
tain practice, so that the study of religion very often
included in itself the study of psychology.

There are many excellent works on psychology in
quite orthodox religious literature of different coun-
tries and epochs. For instance, in early Christianity
there was a collection of books of different authors un-
der the general name of Philokalia, used in our time in
the Eastern Church, especially for the instruction of
monks.

During the time when psychology was connected
with philosophy and religion it also existed in the form
of art. Poetry, drama, sculpture, dancing, even archi-
tecture, were means for transmitting psychological
knowledge. For instance, the Gothic cathedrals were
in their chief meaning works on psychology.

In the ancient times before philosophy, religion,
and art had taken their separate forms as we now
know them, psychology had existed in the form of
Mpysteries, such as those of Egypt and of ancient
Greece.

Later, after the disappearance of the Mysteries, psy-
chology existed in the form of Symbolical Teachings
which were sometimes connected with the religion of
the period and sometimes not connected, such as as-
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trology, alchemy, magic, and the more modern Ma-
sonry, occultism, and Theosophy.

And here it is necessary to note that all psychologi-
cal systems and doctrines, those that exist or existed
openly and those that were hidden or disguised, can be
divided into two chief categories.

First: systems which study man as they find him, or
such as they suppose or imagine him to be. Modern
“scientific” psychology, or what is known under that
name, belongs to this category.

Second: systems which study man not from the
point of view of what he is, or what he seems to be, but
from the point of view of what he may beconie; that
is, from the point of view of his possible evolution.

These last systems are in reality the original ones,
or in any case the oldest, and only they can explain the
forgotten origin and the meaning of psychology.

When we understand the importance of the study
of man from the point of view of his possible evolu-
tion, we shall understand that the first answer to the
question, what is psychology, should be that psychol-
ogy is the study of the principles, laws, and facts of
man’s possible evolution.

Here, in these lectures, I shall speak only from this
point of view.
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Our first question will be, what does evolution of
man mean, and the second, are there any special con-
ditions necessary for it.

As regards ordinary modern views on the origin of
man and his previous evolution I must say at once that
they cannot be accepted. We must realize that we
know nothing about the origin of man and we have no
proofs of man’s physical or mental evolution.

On the contrary, if we take historical mankind,
that is, humanity for ten or fifteen thousand years, we
may find unmistakable signs of a higher type of man,
whose presence can be established on the evidence of
ancient monuments and memorials which cannot be
repeated or imitated by the present humanity.

As regards prehistoric man or creatures similar in
appearance to man and yet at the same time very dif-
ferent from him, whose bones are sometimes found in
deposits of glacial or pre-glacial periods, we may accept
the quite possible view that these bones belong to some
being quite different from man, which died out long
ago.

Denying previous evolution of man, we must deny
any possibility of future mechanical evolution of man;
that is, evolution happening by itself according to laws
of heredity and selection, and without man’s conscious
efforts and understanding of his possible evolution.
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Our fundamental idea shall be that man as we
know him is not a completed being; that nature de-
velops him only up to a certain point and then leaves
him, to develop further, by his own efforts and de-
vices, or to live and die such as he was born, or to
degenerate and lose capacity for development.

Evolution of man in this case will mean the devel-
opment of certain inner qualities and features which
usually remain undeveloped, and cannot develop by
themselves.

Experience and observation show that this develop-
ment is possible only in certain definite conditions,
with efforts of a certain kind on the part of man him-
self, and with sufficient help from those who began
similar work before and have already attained a certain
degree of development, or at least a certain knowledge
of methods.

We must start with the idea that without efforts
evolution is impossible; without help, it is also im-
possible.

After this we must understand that in the way of
development, man must become a different being, and
we must learn and understand in what sense and in
which direction man must become a different being;
that is, what a different being means.

Then we must understand that all men cannot
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develop and become different beings. Evolution is the
question of personal efforts, and in relation to the mass
of humanity evolution is the rare exception. It may
sound strange, but we must realize that it is not only
rare, but is becoming more and more rare.

Many questions naturally arise from the preceding
statements:

What does it mean that in the way of evolution
man must become a different being?

What does “different being” mean?

Which inner qualities or features can be developed
in man, and how can this be done?

Why cannot all men develop and become different
beings? Why such an injustice?

I shall try to answer these questions and I shall
begin with the last one.

Why cannot all men develop and become different
beings?

The answer is very simple. Because they do not
want it. Because they do not know about it and will
not understand without a long preparation what it
means, even if they are told.

The chief idea is that in order to become a different
being man must want it very much and for a very long
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time. A passing desire or a vague desire based on
dissatisfaction with external conditions will not create
a sufficient impulse.

The evolution of man depends on his understanding
of what he may get and what he must give for it.

If man does not want it, or if he does not want it
strongly enough, and does not make necessary efforts,
he will never develop. So there is no injustice in this.
Why should man have what he does not want? If man
were forced to become a different being when he is
satisfied with what he is, then this would be injustice.

Now we must ask ourselves what a different being
means. If we consider all the material we can find that
refers to this question, we find an assertion that in
becoming a different being man acquires many new
qualities and powers which he does not possess now.
This is a common assertion which we find in all kinds
of systems admitting the idea of psychological or inner
growth of man.

But this is not sufficient. Even the most detailed
descriptions of these new powers will not help us in
any way to understand how they appear and where
they come from.

There is a missing link in ordinary known theories,
even in those I already mentioned which are based on
the idea of the possibility of evolution of man,
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The truth lies in the fact that before acquiring any
new faculties or powers which man does not know and
does not possess now, he must acquire faculties and
powers he also does not possess, but which he ascribes
to himself; that is, he thinks that he knows them and
can use and control them.

This is the missing link, and this is the most impor-
tant point.

By way of evolution, as described before, that is,
a way based on effort and help, man must acquire
qualities which he thinks he already possesses, but
about which he deceives himself.

In order to understand this better, and to know
what are these faculties and powers which man can
acquire, both quite new and unexpected and also
those which he imagines that he already possesses, we
must begin with man’s general knowledge about him-
self.

And here we come at once to a very important fact.

Man does not know himself.

He does not know his own limitations and his own
possibilities. He does not even know to how great an
extent he does not know himself.

Man has invented many machines, and he knows
that a complicated machine needs sometimes years of
careful study before one can use it or control it. But
he does not apply this knowledge to himself, although
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he himself is a much more complicated machine than
any machine he has invented.

He has all sorts of wrong ideas about himself. First
of all, he does not realize that he actudlly is a ma-
chine.

What does it mean that man is a machine?

It means that he has no independent movements,
inside or outside of himself. He is a machine which is
brought into motion by external influences and exter-
nal impacts. All his movements, actions, words, ideas,
emotions, moods, and thoughts are produced by ex-
ternal influences. By himself, he is just an automaton
with a certain store of memories of previous experi-
ences, and a certain amount of reserve energy.

We must understand that man can do nothing.

But he does not realize this and ascribes to himself
the capacity to do. This is the first wrong thing that
man ascribes to himself.

That must be understood very clearly. Man cannot
do. Everything that man thinks he does, really hap-
pens. It happens exactly as “it rains,” or “it thaws.”

In the English language there are no impersonal
verbal forms which can be used in relation to human
actions. So we must continue to say that man thinks,
reads, writes, loves, hates, starts wars, fights, and so
on. Actually, all this happens.

Man cannot move, think, or speak of his own ac-
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cord. He is a marionette pulled here and there by in-
visible strings. If he understands this, he can learn
more about himself, and possibly then things may be
gin to change for him. But if he cannot realize and
understand his utter mechanicalness, or if he does not
wish to accept it as a fact, he can learn nothing more,
and things cannot change for him.

Man is a machine, but a very peculiar machine. He
is a machine which, in right circumstances, and with
right treatment, can know that he is a machine, and,
having fully realized this, he may find the ways to
cease to be a machine.

First of all, what man must know is that he is not
one; he is many. He has not one permanent and un-
changeable “I” or Ego. H. is always different. One
moment he * one, another moment he is another, the
third momern he is a third, and so on, almost without
an end.

The illusion of unity or oneness is created in man
first, by the sensation of one physical body, by his
name, which in normal cases always remains the same,
and third, by a number of mechanical habits which
are implanted in him by education or acquired by
imitation. Having always the same physical sensations,
hearing always the same name and noticing in himself
the same habits and inclinations he had before, he be-
lieves himself to be always the same.
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In reality there is no oneness in man and there is
no controlling center, no permanent “I” or Ego.
This is the general picture of man:
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Every thought, every feeling, every sensation, every
desire, every like and every dislike is an “I.” These
“I's” are not connected and are not co-ordinated in
any way. Each of them depends on the change in ex-
ternal circumstances, and on the change of impres-
sions.

Some of them mechanically follow some other, and
some appear always accompanied by others. But there
is no order and no system in that.

There are certain groups of “I's” which are natu-
1ally connected. We will speak about these groups
later. Now, we must try to understand that there are
groups of “I's” connected only by accidental associ-
ations, accidental memories, or quite imaginary simi-
larities.

Each of these “I's” represents at every given mo-
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ment a very small part of our “brain,” “mind,” or
“intelligence,” but each of them means itself to repre-
sent the whole. When man says “I” it sounds as if he
meant the whole of himself, but really even when he
himself thinks that he means it, it is only a passing
thought, a passing mood, or passing desire. In an
hour’s time he may completely forget it, and with the
same conviction express an opposite opinion, oppo-
site view, opposite interests. The worst of it is that
man does not remember it. In most cases he believes
in the last “I” which expressed itself, as long as it
lasts: that is, as long as another “I”—sometimes quite
unconnected with the preceding one—does not ex-
press its opinion or its desire louder than the first.

Now let us return to two other questions:

What does development mean? And what does it
mean that man can become a different being? Or, in
other words, what kind of change is possible in man,
and how and when does this change begin?

It has already been said that the change will begin
with those powers and capacities which man ascribes
to himself, but which, in reality, he does not possess.

This means that before man can acquire any new
powers and capacities, he must actually develop in
himself those qualities which he thinks he possesses,
and about which he has the greatest possible illusions.

Development cannot begin on the basis of lying to
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oneself, or deceiving oneself. Man must know what he
has and what he has not. It means that he must re-
alize that he does not possess the qualities already de-
scribed, which he ascribes to himself; that is, capacity
to do, mdividuality, or unity, permament Ego, and in
addition Consciousness and Will.

It is necessary for man to know this, because as
long as he believes that he possesses these qualities he
will not make right efforts to acquire them, exactly as
a man will not buy costly things and pay a high price
for them, if he thinks that he already possesses them.

The most important and the most misleading of
these qualities is consciousness. And the change in
man begins with the change in his understanding of
the meaning of consciousness and after that with his
gradual acquiring command over it.

What is consciousness?

In most cases in ordinary language the word “con-
sciousness” is used as an equivalent to the word “in-
telligence” in the sense of mind activity.

In reality consciousness is a particular kind of
“awareness” in man, independent from mind’s activ-
ity—first of all, awareness of himself, awareness of who
he is, where he 1s, and further, awareness of what he
knows, of what he does not know, and so on.

Only man himself can know whether he is “con-
scious” at a given moment or not. This was proven
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long ago in a certain line of thought in European
psychology which understood that only man himself
can know certain things in relation to himself.

Applied to the question of consciousness it means
that only man himself can know if his consciousness
exists at the moment or not. That means that the
presence or absence of consciousness in man cannot be
proven by observation of his external actions. As I said,
this fact was established long ago, but the importance
of it was never fully understood because it was always
connected with the understanding of consciousness as
mental process or mind activity. If man realizes that
up to the moment of this realization he was not con-
scious, and then forgets this realization—or even re-
members it—this is not consciousness. It is only mem-
ory of a strong realization.

Now I want to draw your attention to another fact
which has been missed by all modemn psychological
schools.

It is the fact that the consciousness in man, what-
ever it means, never remains in the same state. It is
either there or not. The highest moments of con-
sciousness create memory. Other moments man sim-
ply does not remember. This more than anything else
produces in man the illusion of continuous conscious-
ness or continuous awareness.

Some of the modern schools of psychology deny
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consciousness altogether, deny even the necessity of
such a term, but this is simply an extravagance of
misapprehension. Other schools—if they can be called
by this name—speak about states of consciousness—
meaning thoughts, feelings, moving impulses, and sen-
sations. This is based on the fundamental mistake of
mixing consciousness with psychic functions. About
that we will speak later.

In reality modern thought in most cases still relies
on the old formulation, that consciousness has no
degrees. General, although tacit, acceptance of this
idea, even though it contradicted many later discov-
eries, stopped many possible observations of variations
of consciousness.

The fact is that consciousness has quite visiblc and
observable degrees, certainly visible and observable in
oneself.

First, there is duration: how long one was con-
scious.

Second, frequency of appearance: how often one
became conscious.

Third, the extent and penetration: of what one was
conscious, which can vary very much with the growth
of man.

If we take only the first two, we will be able to
understand the idea of possible evolution of conscious-
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ness. This idea is connected with the most important
fact very well known by old psychological schools, like
for instance the authors of Philokalia, but completely
missed by European philosophy and psychology of the
last two or three centuries.

This is the fact that consciousness can be made
continuous and controllable by special efforts and
special study.

I shall try to explain how consciousness can be
studied. Take a watch and look at the second hand,
trying to be aware of yourself, and concentrating on
the thought, “I am Peter Ouspensky,” “I am now
here.” Try not to think about anything else, simply
follow the movements of the second hand and be
aware of yourself, your name, your existence, and the
place where you are. Keep all other thoughts away.

You will, if you are persistent, be able to do this
for two minutes. This is the limit of your conscious-
ness. And if you try to repeat the experiment soon
after, you will find it more difficult than the first time.

This experiment shows that a man, in his natural
state, can with great effort be conscious of one subject
(himself) for two minutes or less.

The most important deduction one can make after
making this experiment in the right way is that man
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is not conscious of himself. The illusion of his being
conscious of himself is created by memory and thought
processes.

For instance, a man goes to a theater. If he is ac-
customed to it, he is not especially conscious of being
there while he is there, although he can see things and
observe them, enjoy the performance or dislike it, re-
member it, remember people he met, and so on.

When he comes home he remembers that he was
in the theater, and certainly he thinks that he was
conscious while he was there. So he has no doubts
about his consciousness and he does not realize that
his consciousness can be completely absent while he
still can act reasonably, think, observe.

For general description, man has possibility of four
states of consciousness. They are: sleep, waking state,
self-consciousness, and objective consciousness.

But although he has the possibility of these four
states of consciousness, man actually lives only in two
states: one part of his life passes in sleep, and the other
part in what is called “waking state,” though in reality
his waking state differs very little from sleep.

In ordinary life, man knows nothing of “objective
consciousness,” and no experiments in this direction
are possible. The third state, or “self-consciousness,”
man ascribes to himself; that is, he believes he pos-
sesses it, although actually he can be conscious of
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himself only in very rare flashes and even then he
probably does not recognize it because he does not
know what it would imply if he actually possessed it.
These glimpses of consciousness come in exceptional
moments, in highly emotional states, in moments of
danger, in very new and unexpected circumstances and
situations; or sometimes in quite ordinary moments
when nothing in particular happens. But in his ordi-
nary or “normal” state, man has no control over them
whatever.

As regards our ordinary memory or moments of
memory, we actually remember only moments of con-
sciousness, although we do not realize that this is so.

What memory means in a technical sense, and the
different kinds of memory we possess, I shall explain
later. Now I simply want you to turn your attention
to your own observations of your memory. You will
notice that you remember things differently. Some
things you remember quite vividly, some very vaguely,
and some you do not remember at all. You only know
that they happened.

You will be very astonished when you realize how
little you actually remember. And it happens in this
way because you remember only the moments when
you were Conscious.

So, in reference to the third state of consciousness,
we can say that man has occasional moments of self-
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consciousness leaving vivid memories of the circum-
stances accompanying them, but he has no command
over them. They come and go by themselves, being
controlled by external circumstances and occasional
associations or memories of emotions.

The question arises: is it possible to acquire com-
mand over these fleeting moments of consciousness, to
evoke them more often, and to keep them longer, or
even make them permanent? In other words, is it pos-
sible to become conscious?

This is the most important point, and it must be
understood at the very beginning of our study that this
point even as a theory has been entirely missed by all
modern psychological schools without an exception.

For with right methods and the right efforts man
can acquire control of consciousness, and can become
conscious of himself, with all that it implies. And what
it implies we in our present state do not even imagine.

Only after this point has been understood does
serious study of psychology become possible.

This study must begin with the investigation of
obstacles to consciousness in ourselves, because con-
sciousness can only begin to grow when at least some
of these obstacles are removed.

In the following lectures, I shall speak about these
obstacles, the greatest of which is our ignorance of our-
selves, and our wrong conviction that we know our-
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selves at least to a certain extent and can be sure of
ourselves, when in reality we do not know ourselves
at all and cannot be sure of ourselves even in smallest
things.

We must understand now that psychology really
means self-study. This is the second definition of psy-
chology.

One cannot study psychology as one can study as-
tronomy; that is, apart from oneself.

And at the same time one must study oneself as
one studies any new and complicated machine. One
must know the parts of this machine, its chief func-
tions, the conditions of right work, the causes of
wrong work, and many other things which are difficult
to describe without using a special language, which it
is also necessary to know in order to be able to study
the machine.

The human machine has seven different functions:

1. Thinking (or intellect).

2. Feeling (or emotions).

3. Instinctive function (all inner work of the or-
ganism).

4. Moving function (all outer work of the organ-
ism, movement in space, and so on).

5. Sex (the function of two principles, male and fe-
male, in all their manifestations).
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Besides these five there are two more functions for
which we have no name in ordinary language and
which appear only in higher states of consciousness;
one—higher emotional function, which appears in the
state of self-consciousness, and the other, higher men-
tal function, which appears in the state of objective
consciousness. As we are not in these states of con-
sciousness we cannot study these functions or ex-
periment with them, and we learn about them only
indirectly from those who have attained or experienced
them.

In the religious and early philosophical literature
of different nations there are many allusions to the
higher states of consciousness and to higher functions.
What creates an additional difficulty in understand-
ing these allusions is the lack of division between the
higher states of consciousness. What is called samadhi
or ecstatic state or illumination, or, in more recent
works, “cosmic consciousness,” may refer to one and
may refer to another—sometimes to experiences of
self-consciousness and sometimes to experiences of
objective consciousness. And, strange though it may
seem, we have more material for judging about the
highest state, that is, objective consciousness, than
about the intermediate state, that is, self-conscious-
ness, although the former may come only after the
latter.
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Self-study must begin with the study of the four
functions, thinking, feeling, instinctive function, and
moving function. Sex functions can be studied only
much later; that is, when these four functions are al-
ready sufficiently understood. Contrary to some mod-
em theories, the sex function is really posterior; that
is, it appears later in life, when the first four functions
are already fully manifested, and is conditioned by
them. Therefore, the study of the sex function can be
useful only when the first four functions are fully
known in all their manifestations. At the same time
it must be understood that any serious irregularity or
abnormality in the sex function makes self-develop-
ment and even self-study impossible.

So now we must try to understand the four chief
functions.

I will take it for granted that it is clear to you what
I mean by the intellectual or thinking function. All
mental processes are included here: realization of an
impression, formation of representations and concepts,
reasoning, comparison, affirmation, negation, forma-
tion of words, speech, imagination, and so on.

The second function is feeling or emotions: joy,
sorrow, fear, astonishment, and so on. Even if you
are sure that it is clear to you how, and in what,
emotions differ from thoughts, I should advise you to
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verify all your views in regard to this. We mix thought
and feelings in our ordinary thinking and speaking;
but for the beginning of self-study it is necessary to
know clearly which is which.

The two functions following, instinctive and mov-
ing, will take longer to understand, because in no
system of ordinary psychology are these functions de-
scribed and divided in the right way.

The words “instinct,” “instinctive,” are generally
used in the wrong sense and very often in no sense
at all. In particular, to instinct are generally ascribed
external functions which are in reality moving func-
tions, and sometimes emotional.

The instinctive function in man includes in itself
four different classes of functions:

FIRsT: All the inner work of the organism, all physi-
ology, so to speak; digestion and assimilation of food,
breathing, circulation of the blood, all the work of
inner organs, the building of new cells, the elimination
of worked-out materials, the work of glands of inner
secretion, and so on.

seconp: The so-called five senses: sight, hearing,
smell, taste, touch; and all other senses such as the
sense of weight, of temperature, of dryness or of mois-
ture, and so on; that is, all indifferent sensations—sen-
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sations which by themselves are neither pleasant nor
unpleasant.

THIRD: All physical emotions; that is, all physical
sensations which are either pleasant or unpleasant. All
kinds of pain or unpleasant feeling such as unpleasant
taste or unpleasant smell, and all kinds of physical
pleasure, such as pleasant taste, pleasant smell, and
so om.

FOURTH: All reflexes, even the most complicated,
such as laughter and yawning; all kinds of physical
memory such as memory of taste, memory of smell,
mermory of pain, which are in reality inner reflexes.

The moving function includes in itself all external
movements, such as walking, writing, speaking, eating,
and memortes of them. To the moving function also
belong those movements which in ordinary language
are called “instinctive,” such as catching a falling ob-
ject without thinking.

The difference between the instinctive and the mov-
ing function is very clear and can be easily under-
stood if one simply remembers that all instinctive
functions without exception are inherent and that
there is no necessity to learn them in order to use
them; whereas on the other hand, none of the moving
functions are inherent and one has to learn them all
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as a child learns to walk, or as one learns to write or
to draw.

Besides these normal moving functions, there are
also some strange moving functions which represent
useless work of the human machine not intended by
nature, but which occupy a very large place in man’s
life and use a great quantity of his energy. These are:
formation of dreams, imagination, daydreaming, talk-
ing with oneself, all talking for talking’s sake, and
generally, dll uncontrolled and uncontrollable mani-
festations.

The four functions—intellectual, emotional, in-
stinctive, and moving—must first be understood in all
their manifestations, and later they must be observed
in oneself. Such self-observation, that is, observation
on the right basis, with a preliminary understanding
of the states of consciousness and of different func-
tions, constitutes the basis of self-study; that is, the
beginning of psychology.

It is very important to remember that in observing
different functions it is useful to observe at the same
time their relation to different states of consciousness.

Let us take the three states of consciousness—sleep,
waking state, and possible glimpses of self-conscious-
ness—and the four functions—thinking, feeling, in-
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stinctive, and moving. All four functions can manifest
themselves in sleep, but their manifestations are des-
ultory and unreliable; they cannot be used in any
way, they just go by themselves. In the state of wak-
ing consciousness or relative consciousness, they can
to a certain extent serve for our orientation. Their
results can be compared, verified, straightened out;
and although they may create many illusions, still in
our ordinary state we have nothing else and must
make of them what we can. If we knew the quantity
of wrong observations, wrong theories, wrong deduc-
tions and conclusions made in this state, we should
cease to believe ourselves altogether. But men do not
realize how deceptive their observations and their the-
ories can be, and they continue to believe in them.
It is this that keeps men from observing the rare mo-
ments when their functions manifest themselves in
connection with glimpses of the third state of con-
sciousness; that is, of self-consciousness.

All this means that each of the four functions can
manifest itself in each of the three states of conscious-
ness. But the results are quite different. When we
learn to observe these results and their difference, we
shall understand the right relation between functions
and states of consciousness.

But before even considering the difference in func-
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ton in relation to states of consciousness, it is neces-
sary to understand that man’s consciousness and man’s
functions are quite different phenomena, of quite dif-
ferent nature and depending on different causes, and
that one can exist without the other. Functions can
exist without consciousness, and consciousness can
exist without functions.
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&

CONTINUING our study of man, we must now speak
with more detail about the different states of con-
sciousness.

As 1 have already said, there are four states of con-
sciousness possible for man: sleep, waking conscious-
ness, self-consciousness, and objective consciousness;
but he lives only in two: partly in sleep and partly in
what is called waking consciousness. It is as though
he had a four-storied house, but lived only in the two
lower stories.

The first, or the lowest state of consciousness, is
sleep. This is a purely subjective and passive state.
Man is surrounded by dreams. All his psychic func-
tions work without any direction. There is no logic,
no sequence, no cause, and no result in dreams. Purely
subjective pictures—either reflections of former ex-
periences or reflections of vague perceptions of the
moment, such as sounds reaching the sleeping man,
sensations coming from body, slight pains, sensations
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of muscular tension—fly through the mind, leaving
only a very slight trace on the memory and more often
leaving no trace at all.

The second degree of consciousness comes when
man awakes. This second state, the state in which
we are now, that is, in which we work, talk, imagine
ourselves conscious beings, and so forth, we often call
waking consciousness or clear consciousness, but really
it should be called “waking sleep” or “relative con-
sciousness.” This last term will be explained later.

It i necessary to understand here that the first
state of consciousness, that is, sleep, does not disap-
pear when the second state arrives, that is, when man
awakes. Sleep remains there, with all its dreams and
impressions, only a more critical attitude towards one’s
own impressions, more connected thoughts, more dis-
ciplined actions become added to it, and because of
the vividness of sense impressions, desires, and feelings
—particularly the feeling of contradiction or impossi-
bility, which is entirely absent in sleep—dreams be-
come invisible exactly as the stars and moon become
invisible in the glare of the sun. But they are all there,
and they often influence all our thoughts, feelings, and
actions—sometimes even more than the actual percep-
tions of the moment.

In connection with this I must say at once that
I do not mean what is called in modem psychology
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“the subconscious” or “the subconscious mind.” These
are simply wrong expressions, wrong terms, which
mean nothing and do not refer to any real facts. There
is nothing permanently subconscious in us because
there is nothing permanently conscious; and there is
no “subconscious mind” for the very simple reason
that there is no “conscious mind.” Later you will see
how this mistake occurred, and how this wrong ter-
minology came into being, and became almost gener-
ally accepted.

But let us return to the states of consciousness
which really exist. The first is sleep. The second is
“waking sleep” or “relative consciousness.”

The first, as I have said, is a purely subjective state.
The second is less subjective; man already distinguishes
“T” and “not I” in the sense of his body and objects
different from his body, and he can, to a certain ex-
tent, orientate among them and know their position
and qualities. But it cannot be said that man is awake
in this state, because he is very strongly influenced by
dreams, and really lives more in dreams than in fact.
All the absurdities and all the contradictions of peo-
ple, and of human life in general, become explained
when we realize that people live in sleep, do every-
thing in sleep, and do not know that they are asleep.

It is useful to remember that this is the inner mean-
ing of many ancient doctrines. The best known to us
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is Christianity, or the Gospel teaching, in which the
idea that men live in sleep and must first of all awake
is the basis of all the explanations of human life, al-
though it is very rarely understood as it should be un-
derstood, in this case literally.

But the question is: how can a man awake?

The Gospel teaching demands awakening, but does
not say how to awaken.

But the psychological study of consciousness shows
that only when a man realizes that he is asleep, is it
possible to say that he is on the way to awakening.
He never can awaken without first realizing his sleep.

These two states, sleep and waking sleep, are the
only two states of consciousness in which man lives.
Besides them there are two states of consciousness
possible for man, but they become accessible to a man
only after a hard and prolonged struggle.

These two higher states of consciousness are called
“self-consciousness” and “objective consciousness.”

We generally think that we possess self-conscious-
ness, that is, that we are consctous of ourselves, or in
any case that we can be conscious of ourselves, at any
moment we wish, but in truth “self-consciousness” is
a state which we ascribe to ourselves without any right.
“Objective consciousness” is a state about which we
know nothing.
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Self-consciousness is a state in which man becomes
objective towards himself, and objective consciousness
is a state in which he comes into contact with the real,
or objective, world from which he is now shut off by
the senses, dreams, and subjective states of conscious-
ness.

Another definition of the four states of conscious
ness can be made from the point of view of the possi-
ble cognition of truth.

In the first state of consciousness, that is, in sleep,
we cannot know anything of the truth. Even if some
real perceptions or feelings come to us, they become
mixed with dreams, and in the state of sleep we can-
not distinguish between dreams and reality.

In the second state of consciousness, that is, in
waking sleep, we can only know relative truth, and
from this comes the term “relative consciousness.”

In the third state of consciousness, that is, the
state of self-consciousness, we can know the full truth
about ourselves.

In the fourth state of consciousness, that is, in the
state of objective consciousness, we are supposed to
be able to know the full truth about everything; we
can study “things in themselves,” “the world as it is.”

This is so far from us that we cannot even think
about it in the right way, and we must try to under-
stand that even glimpses of objective consciousness
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can only come in the fully developed state of self-
consciousness.

In the state of sleep we can have glimpses of rela-
tive consciousness. In the state of relative conscious-
ness we can have glimpses of self-consciousness. But
if we want to have more prolonged periods of self-
consciousness and not merely glimpses, we must un-
derstand that they cannot come by themselves, they
need will action. This means that frequency and dura-
tion of moments of self-consciousness depend on the
command one has over oneself. So it means that con-
sciousness and will are almost one and the same thing,
or in any case aspects of the same thing.

At this point, it must be understood that the first
obstacle in the way of the development of self-con-
sciousness in man, is his conviction that he already
possesses self-consciousness, or at any rate, that he can
have it at any time he likes. It is very difficult to per-
suade a man that he is not conscious and cannot be
conscious at will. It is particularly difficult because
here nature plays a very funny trick.

If you ask a man if he is conscious or if you say
to him that he is not conscious, he will answer that he
is conscious, and that it is absurd to say that he is not,
because he hears and understands you.

And he will be quite right, although at the same
time quite wrong. This is nature’s trick. He will be
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right because your question or your remark has made
him vaguely conscious for a moment. Next moment
consciousness will disappear. But he will remember
what you said and what he answered, and he will
certainly consider himself conscious.

In reality, acquiring self-consciousness means long
and hard work. How can a man agree to this work if
he thinks he already possesses the very thing which
is promised him as the result of long and hard work?
Naturally a man will not begin this work and will not
consider it necessary until he becomes convinced that
he possesses neither self-consciousness nor all that is
connected with it, that is, unity or individuality, per-
manent “I,” and will.

This brings us to the question of schools, because
methods for the development of self-consciousness,
unity, permanent “I,” and will, can be given only by
special schools. That must be clearly understood. Men
on the level of relative consciousness cannot find these
methods by themselves; and these methods cannot be
described in books or taught in ordinary schools for
the very simple reason that they are different for differ-
ent people, and there is no universal method equally
applicable to all.

In other words, this means that men who want
to change their state of consciousness need a school.
But first they must realize their need. As long as they
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think they can do something by themselves they will
not be able to make any use of a school, even if they
find it. Schools exist only for those who need them,
and who know that they need them.

The idea of schools—the study of the kinds of
schools that may exist, the study of school principles
and school methods—occupies a very important place
in the study of that psychology which is connected
with the idea of evolution; because without a school
there can be no evolution. One cannot even start,
because one does not know how to start; still less can
one continue or attain anything.

This means that, having got rid of the first illusion
—that one already has everything one can have—one
must get rid of the second illusion—that one can get
anything by oneself; because by oneself one can get
nothing.

These lectures are not a school—not even the be-
ginning of a school. A school requires a much higher
pressure of work. But in these lectures I can give to
those who wish to listen, some ideas as to how schools
work and how they can be found.

I gave before two definitions of psychology.

First, I said that psychology is the study of the pos-
sible evolution of man; and second, that psychology is
the study of oneself.
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I meant that only a psychology which investigates
the evolution of man is worth studying, and that a
psychology which is occupied with only one phase of
man, without knowing anything about his other phases,
is obviously not complete, and cannot have any value,
even in a purely scientific sense, that is, from the point
of view of expenment and observation. For the pres-
ent phase, as studied by ordinary psychology, in reality
does not exist as something separate and consists of
many subdivisions which lead from lower phases to
higher phases. Moreover, the same experiment and
observation show that one cannot study psychology
as one can study any other science not directly con-
nected with oneself. One has to begin the study of
psychology with oneself.

Putting together, first, what we may know about
the next phase in the evolution of man—that is, that
it will mean acquiring consciousness, inner unity, per-
manent ego, and will—and second, certain material
that we can get by self-observation—that is, realiza-
tion of the absence in us of many powers and faculties
which we ascribe to ourselves—we come to a new dif-
ficulty in understanding the meaning of psychology,
and to the necessity for a new definition.

The two definitions given in the previous lectures
are not sufficient because man by himself does not
know what evolution is possible for him, does not see
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where he stands at present, and ascribes to himself
features belonging to higher phases of evolution. In
fact, he cannot study himself, being unable to distin-
guish between the imaginary and the real in himself.

What is lying?

As it is understood in ordinary language, lying
means distorting or in some cases hiding the truth, or
what people believe to be the truth. This lying plays
a very important part in life, but there are much worse
forms of lying, when people do not know that they lie.
I said in the last lecture that we cannot know the
truth in our present state, and can only know the
truth in the state of objective consciousness. How
then can we lie? There seems to be a contradiction
here, but in reality there is none. We cannot know
the truth, but we can pretend that we know. And this
is lying. Lying fills all our life. People pretend that
they know all sorts of things: about God, about the
future life, about the umiverse, about the origin of
man, about evolution, about everything; but in reality
they do not know anything, even about themselves.
And every time they speak about something they do
not know as though they knew it, they lie. Conse-
quently the study of lying becomes of the first impor-
tance in psychology.
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And it may lead even to the third definition of psy-
chology, which is: the study of lying.

Psychology is particularly concerned with the lies
a man says and thinks about himself. These lies make
the study of man very difficult. Man, as he is, is not
a genuine article. He is an imitation of something,
and a very bad imitation.

Imagine a scientist on some remote planet who has
received from the earth specimens of artificial flowers,
without knowing anything about real flowers. It will
be extremely difficult for him to define them—to ex-
plain their shape, their color, the material from which
they are made, that is, wire, cotton wool, and colored
paper—and to classify them in any way.

Psychology stands in a very similar position in rela-
tion to man. It has to study an artificial man, without
knowing the real man.

Obviously, it cannot be easy to study a being such
as man, who does not himself know what is real and
what is imaginary in him. So psychology must begin
with a division between the real and the imaginary in
man.

It is impossible to study man as a whole, because
man is divided into two parts: one part which, in some
cases, can be almost all real, and the other part which,
in some cases, can be almost all imaginary. In the
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majority of ordinary men these two parts are inter-
mixed, and cannot be easily distinguished, although
they are both there, and both have their own particu-
lar meaning and effect.

In the system we are studying, these two parts are
called essence and personality.

Essence is what is born in man.

Personality is what is acquired. Essence is what is
his own. Personality is what is not his own. Essence
cannot be lost, cannot be changed or injured as easily
as personality. Personality can be changed almost com-
pletely with the change of circumstances; it can be
lost or easily mjured.

If T try to describe what essence is, I must, first of
all, say that it is the basis of man’s physical and men-
tal makeup. For instance, one man is naturally
what is called a good sailor, another is a bad sailor;
one has a musical ear, another has not; one has a
capacity for languages, another has not. This is es-
sence.

Personality is all that is learned in one or another
way, in ordinary language, “consciously” or “uncon-
sciously.” In most cases “unconsciously” means by
imitation, which, as a matter of fact, plays a very im-
portant part in the building of personality. Even in
instinctive functions, which naturally should be free
from personality, there are usually many so-called “ac-
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quired tastes,” that is, all sorts of artificial likes and
dislikes, all of which are acquired by imitation and
imagination. These artificial likes and dislikes play a
very important and very disastrous part in man’s life.
By nature, man should like what is good for him and
dislike what is bad for him. But this is so, only as long
as essence dominates personality, as it should domi-
nate it—in other words, when a man is healthy and
normal. When personality begins to dominate essence
and when man becomes less healthy, he begins to like
what is bad for him and to dislike what is good for
him.

This is connected with the chief thing that can
be wrong in the mutual relations of essence and per-
sonality.

Normally, essence must dominate personality and
then personality can be quite useful. But if personality
dominates essence, this produces wrong results of many
kinds.

It must be understood that personality is also neces-
sary for man; one cannot live without personality and
only with essence. But essence and personality must
grow parallel, and the one must not outgrow the
other.

Cases of essence outgrowing personality may occur
among uneducated people. These so-called simple peo-
ple may be very good, and even clever, but they are
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incapable of development in the same way as people
with more developed personality.

Cases of personality outgrowing essence are often
to be found among more cultured people, and in such
cases, essence remains in a half-grown or half-devel-
oped state.

This means that with a quick and early growh of
personality, growth of essence can practically stop at
a very early age, and as a result we see men and
women externally quite grown-up, but whose essence
remains at the age of ten or twelve.

There are many conditions in modern life which
greatly favor this underdevelopment of essence. For
instance, the infatuation with sport, particularly with
games, can very effectively stop the development of
essence, and sometimes at such an early age that es-
sence is never fully able to recover later.

This shows that essence cannot be regarded as
connected only with the physical constitution, in the
simple meaning of the idea. In order to explain more
clearly what essence means, I must again return to the
study of functions.

I said in the last lecture that the study of man
begins with the study of four functions: intellectual,
emotional, moving, and instinctive. From ordinary
psychology, and from ordinary thinking, we know that
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the intellectual functions, thoughts, and so on, are
controlled or produced by a certain center which we
call “mind” or “intellect,” or “the brain.” And this is
quite right. Only, to be fully right, we must under-
stand that other functions are also controlled each by
its own mind or center. Thus, from the point of view
of the system, there are four minds or centers which
control our ordinary actions: intellectual mind, emo-
tional mind, moving mind, and instinctive mind. In
further references to them we shall call them centers.
Each center is quite independent of the others, has
its own sphere of action, its own powers, and its own
ways of development.

Centers, that is, their structure, capacities, strong
sides, and defects, belong to essence. Their contents,
that is, all that a center acquires, belong to personal-
ity. The contents of centers will be explained later.

As T have already said, personality is as equally nec-
essary for the development of man as is essence, only
it must stand in its right place. This is hardly possible,
because personality 1s full of wrong ideas about itself.
It does not wish to stand in its right place, because its
right place is secondary and subordinate; and it does
not wish to know the truth about itself, for to know
the truth will mean abandoning its falsely dominant
position, and occupying the inferior position which
rightly belongs to it.
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The wrong relative positions of essence and person-
ality determine the present disharmonious state of
man. And the only way to get out of this disharmo-
nious state is by self-knowledge.

To know oneself—this was the first principle and
the first demand of old psychological schools. We still
remember these words, but have lost their meaning.
We think that to know ourselves means to know our
peculiarities, our desires, our tastes, our capacities, and
our intentions, when in reality it means to know our-
selves as machines, that is, to know the structure of
one’s machine, its parts, functions of different parts,
the conditions governing their work, and so on. We
realize in a general way that we cannot know any ma-
chine without studying it. We must remember this
in relation to ourselves and must study our own
machines as machines. The means of study is self-
observation. There is no other way and no one can
do this work for us. We must do it ourselves. But be-
fore this we must learn how to observe. I mean, we
must understand the technical side of observation: we
must know that it is necessary to observe different
functions and distinguish between them, remember-
ing, at the same time, about different states of con-
sciousness, about our sleep, and about the many “I's”
in us.
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Such observations will very soon give results. First
of all a man will notice that he cannot observe every-
thing he finds in himself impartially. Some things may
please him, otheg, things will annoy him, irritate him,
even horrify him. And it cannot be otherwise. Man
cannot study himself as a remote star, or as a curious
fossil. Quite naturally he will like in himself what
helps his development and dislike what makes his
development more difficult, or even impossible. This
means that very soon after starting to observe himself,
he will begin to distinguish useful features and harm-
ful features in himself, that is, useful or harmful from
the point of view of his possible self-knowledge, his
possible awakening, his possible development. He will
see sides of himself which can become conscious, and
sides which cannot become conscious and must be
eliminated. In observing himself, he must always re-
member that his self-study is the first step towards his
possible evolution.

Now we must see what are those harmful features
that man finds in himself.

Speaking in general, they are all mechanical mani-
festations. The first, as has already been said, is lying.
Lying is unavoidable in mechanical life. No one can
escape it, and the more one thinks that one is free
from lying, the more one is in it. Life as it is could not
exist without lying. But from the psychological side,
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lying has a different meaning. It means speaking about
things one does not know, and even cannot know, as
though one knows and can know.

You must understand that I do not speak from any
moral point of view. We have not yet come to ques-
tions of what is good, and what is bad, by itself. I
speak only from a practical point of view, of what
is useful and what is harmful to selfstudy and self-
development.

Starting in this way, man very soon learns to dis-
cover signs by which he can know harmful manifesta-
tions in himself. He discovers that the more he
can control a manifestation, the less harmful it can
be, and that the less he can control it, that is, the
more mechanical it is, the more harmful it can be-
come.

When man understands this, he becomes afraid of
lying, again not on moral grounds, but on the grounds
that he cannot control his lying, and that lying con-
trols him, that is, his other functions.

The second dangerous feature he finds in himself is
imagination. Very soon after starting his observation
of himself he comes to the conclusion that the chief
obstacle to observation is imagination. He wishes to
observe something, but instead of that, imagination
starts in him on the same subject, and he forgets about
observation. Very soon he realizes that people ascribe
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to the word “imagination” a quite artificial and quite
undeserved meaning in the sense of creative or selec-
tive faculty. He realizes that imagination is a destruc-
tive faculty, that he can never control it, and that it
always carries him away from his more conscious de-
cisions in a direction in which he had no intention of
going. Imagination is almost as bad as lying; it is, in
fact, lying to oneself. Man starts to imagine something
in order to please himself, and very soon he begins to
believe what he imagines, or at least some of it.
Further, or even before that, one finds many very
dangerous effects in the expression of negative emo-
tions. The term “negative emotions” means all emo-
tions of violence or depression: self-pity, anger, sus-
picion, fear, annoyance, boredom, mistrust, jealousy,
and so on. Ordinarily, one accepts this expression of
negative emotions as quite natural and even necessary.
Very often people call it “sincerity.” Of course it has
nothing to do with sincerity; it is simply a sign of
weakness in man, a sign of bad temper and of incapac-
ity to keep his grievances to himself. Man realizes this
when he tries to oppose it. And by this he learns an-
other lesson. He realizes that in relation to mechanical
manifestations it is not enough to observe them, it
is mecessary to resist them, because without resist-
ing them one cannot observe them. They happen so
quickly, so habitually, and so imperceptibly, that one
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cannot notice them if one does not make sufficient
efforts to create obstacles for them.

After the expression of negative emotions one no-
tices in oneself or in other people another curious me-
chanical feature. This is talking. There is no harm in
talking by itself. But with some people, especially with
those who notice it least, it really becomes a vice.
They talk all the time, everywhere they happen to be,
while working, while traveling, even while sleeping.
They never stop talking to someone if there is some-
one to talk to, and if there is no one, they talk to
themselves.

This too must not only be observed, but resisted as
much as possible. With unresisted talking one cannot
observe anything, and all the results of a man’s ob-
servations will immediately evaporate in talking.

The difficulties he has in observing these four mani-
festations—lying, imagination, the expression of nega-
tive emotions, and unnecessary talking—will show man
his utter mechanicalness, and the impossibility even
of struggling against this mechanicalness without help,
that is, without new knowledge and without actual
assistance. For even if a man has received certain ma-
terial, he forgets to use it, forgets to observe himself;
in other words, he falls asleep again and must always
be awakened.

This “falling asleep” has certain definite features of
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its own, unknown, or at least unregistered and un-
named, in ordinary psychology. These features need
special study.

There are two of them. The first is called identifi-
cation.

“Identifying” or “identification” is a curious state
in which man passes more than half of his life. He
“identifies” with everything: with what he says, what
he feels, what he believes, what he does not believe,
what he wishes, what he does not wish, what attracts
him, what repels him. Everything absorbs him, and he
cannot separate himself from the idea, the feeling, or
the object that absorbed him. This means that in the
state of identification man is incapable of looking im-
partially on the object of his identification. It is dif-
ficult to find the smallest thing with which man is
unable to “identify.” At the same time, in a state of
identification, man has even less control over his me-
chanical reactions than at any other time. Such mani-
festations as lying, imagination, the expression of
negative emotions, and constant talking need identifi-
cation. They cannot exist without identification. If
man could get rid of identification, he could get rid
of many useless and foolish manifestations.

Identification, its meaning, causes, and results, is
extremely well described in the Philokalia, which was
mentioned in the first lecture. But no trace of under-
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standing of it can be found in modern psychology. It
is a quite forgotten “psychological discovery.”

The second sleep-producing state, akin to identifi-
cation, is considering. Actually, “considering” is iden-
tification with people. It is a state in which man con-
stantly worries about what other people think of him;
whether they give him his due, whether they admire
him enough, and so on, and so on. “Considering”
plays a very important part in everyone’s life, but in
some people it becomes an obsession. All their lives
are filled with considering—that is, worry, doubt, and
suspicion—and there remains no place for anything
else.

The myth of the “inferiority complex” and other
“complexes” is created by the vaguely realized but not
understood phenomenon of “identification” and “con-
sidering.”

Both “identifying” and “considering” must be ob-
served most seriously. Only full knowledge of them
can diminish them. If one cannot see them in oneself,
one can easily see them in other people. But one must
remember that one in no way differs from others. In
this sense all people are equal.

Returning now to what was said before, we must
try to understand more clearly how the development
of man must begin, and in what way self-study can
help this beginning.
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From the very start we meet with a difficulty in
our language. For instance, we want to speak about
man from the point of view of evolution. But the word
“man” in ordinary language does not admit of any
variation or any gradation. Man who is never con-
scious and never suspects it, man who is struggling to
become conscious, man who is fully conscious—it is
all the same for our language. It is always “man” in
every case. In order to avoid this difficulty and to help
the student in classifying his new ideas, the system
divides man into seven categories.

The first three categories are practically on the same
level.

Man no. 1, a man in whom the moving or instinc-
tive centers predominate over the intellectual and
emotional, that is, Physical man.

Man no. 2, a man in whom the emotional center
predominates over the intellectual, moving, and in-
stinctive. Emotional man.

Man no. 3, a man in whom the intellectual center
predominates over the emotional, moving, and in-
stinctive. Intellectual man.

In ordinary life we meet only these three categories
of man. Each one of us and everyone we know is
either no. 1, no. 2, or no. 3. There are higher cate-
gories of man, but men are not born already belonging
to these higher categories. They are all born no. 1.
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no. 2, no. 3, and can reach higher categories only
through schools.

Man no. 4 is not born as such. He is a product of
school culture. He differs from man no. 1, no. 2, and
no. 3 by his knowledge of himself, by his understand-
ing of his position, and, as it is expressed technically,
by his having acquired a permanent center of gravity.
This last means that the idea of acquiring unity, con-
sciousness, permanent “lL,” and will—that is, the idea
of his development—has already become for him more
important than his other interests.

It must be added to the characteristics of man
no. 4, that his functions and centers are more bal-
anced, in a way in which they could not be balanced
without work on himself, according to school princi-
ples and methods.

Man no. 5 is a man who has acquired unity and
self-consciousness. He is different from ordinary man,
because in him, one of the higher centers already
works, and he has many functions and powers that an
ordinary man—that is, man no. 1, 2, and 3—does not
pOSSess.

Man no. 6 is a man who has acquired objective con-
sciousness. Another higher center works in him. He
possesses many more new faculties and powers, be-
yond the understanding of an ordinary man.

Man no. 7 is a man who has attained all that a
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man can attain. He has a permanent “I” and free will.
He can control all the states of consciousness in him-
self and he already cannot lose anything he has ac-
quired. According to another description, he is im-
mortal within the limits of the solar system.

Understanding of this division of man into seven
categories is very important, for the division has very
many applications in all possible ways of studying hu-
man activity. It gives, in the hands of those who un-
derstand it, a very strong and very fine instrument or
tool for the definition of manifestations which, with-
out it, are impossible to define.

Take, for instance, the general concepts of religion,
art, science, and philosophy. Beginning with religion,
we can see at once that there must be a religion of
man no. 1, that is all forms of fetishism, no matter
how they are called; a religion of man no. 2, that is
emotional, sentimental religion, passing sometimes
into fanaticism, the crudest forms of intolerance, per-
secution of heretics, and so on; a religion of man no. 3,
that is theoretical, scholastic religion, full of argument
about words, forms, rituals, which become more im-
portant than anything else; a religion of man no. 4,
that is the religion of man who works for self-develop-
ment; religion of man no. 5, that is the religion of a
man who has attained unity and can see and know
many things that man no. 1, 2, and 3 can neither see
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nor know; then a religion of man no. 6 and a religion
of man no. 7, about neither of which can we know
anything.

The same division applies to art, science, and phi-
losophy. There must be an art of man no. 1, an art of
man no. 2, an art of man no. 3; science of man no. 1,
science of man no. 2, science of man no. 3, science of
man no. 4, and so on. You must try to find examples
of these for yourselves.

This expansion of concepts greatly enlarges our
possibility of finding right solutions to many of our
problems.

And this means that the system gives us the possi-
bility of studying a new language, that is, new for us,
which will connect for us ideas of different categories
which are, in reality, united, and divide ideas of seem-
ingly the same categories which are, in reality, dif-
ferent. The division of the word “man” into seven
words—man no. 1, 2, 3, 4, 5, 6, and 7, with all that
follows—is an example of this new language.

This gives us the fourth definition of psychology as
the study of a new language. And this new language
is a universal language, which people sometimes try to
find or invent.

The expression, “a universal language” or “philo-
sophical language,” must not be taken in a metaphori-
cal sense. The language is universal in the same sense
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as mathematical symbols are universal. And besides
that it includes in itself all that people can think
about. Even the few words of this language which
have been explained, give you the possibilitv of think-
ing and speaking with more precision than is possible
in ordinary language, using any of the existing scien-
tific or philosophical terminologies and nomenclatures.



Third Lecture

&

T{E mEA that man is a machine is not a new one.
It is really the only scientific view possible; that is, a
view based on experiment and observation. A very
good definition of man’s mechanicalness was given in
the so-called “psycho-physiology” of the second part
of the nineteenth century. Man was regarded as inca-
pable of any movement without receiving external im-
pressions. Scientists of that time maintained that if it
were possible to deprive man, from birth, of all outer
and inner impressions and still keep him alive, he
would not be able to make the smallest movement.
Such an experiment is, of course, impossible even
with an animal, because the process of maintaining
life—breathing, eating, and so on—will produce all
sorts of impressions which will start different reflectory
movements first, and then awaken the moving center.
But this idea is interesting because it shows clearly
that the activity of the machine depends on external
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impressions, and begins with responses to these im-
pressions.

Centers in the machine are perfectly adjusted to
receive each its own kinds of impressions and to re-
spond to them in a corresponding way. And when
centers work rightly, it is possible to calculate the
work of the machine and to foresee and foretell many
future happenings and responses in the machine, as
well as to study them and even direct them.

But unfortunately, centers, even in what is called
a healthy and normal man, very rarely work as they
should.

The cause of this is that centers are made so that,
in a certain way, they can replace one another. In the
original plan of nature the purpose of this was, un-
doubtedly, to make work of centers continuous and to
create a safeguard against possible interruptions in the
work of the machine, because in some cases an inter-
ruption could be fatal.

But the capacity of centers to work for one another
in an untrained and undeveloped machine—as all our
machines are—becomes excessive and, as a result, the
machine only rarely works with each center doing its
right work. Almost every minute one or another cen-
ter leaves its own work and tries to do the work of an-
other center which, in its turn, tries to do the work of
a third center.
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I said that centers can replace one another to a
certain extent, but not completely, and inevitably in
such cases they work in a much less effective way. For
instance moving center can, up to a point, imitate the
work of intellectual center, but it can only produce
very vague and disconnected thoughts as, for example,
in dreams and in daydreaming. In its turn, the intel-
lectual center can work for the moving center. Try to
write, for instance, thinking about every letter you
are going to write and how you will write it. You can
make experiments of this kind in trying to use your
mind to do something which your hands or your legs
can do without its help: for instance, walk down a
staircase noticing every movement, or do some habit-
ual work with your hands, calculating and preparing
every small movement by mind. You will immediately
see how much more dificult the work will become,
how much slower and how much more clumsy the in-
tellectual center is than the moving center. You can
see this also when you learn some kind of new move-
ment—suppose you learn the use of the typewriter or
any kind of new physical work—or take a soldier doing
rifle drill. For some time in all your (or his) move-
ments, you will depend on the intellectual center, and
only after some time will they begin to pass to the
moving center.

Everyone knows the relief when movements be-
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come habitual, when the adjustments become auto-
matic, and when there is no need to think and calcu-
late everv movement all the time. This means that
movement has passed to the moving center, where it
normallv belongs.

The instinctive center can work for the emotional,
and the emotional can occasionally work for all other
centers. And in some cases the intellectual center has
to work for the instinctive center, although it can only
do a very small part of its work, the part which is con-
nected with visible movements, such as the movement
of the chest during breathing. It is very dangerous to
interfere with normal functions of the instinctive cen-
ter, as for instance in artificial breathing, which is
sometimes described as yogi breathing, and which
never must be undertaken without the advice and ob-
servation of a competent and experienced teacher.

Returning to the wrong work of centers, I must
say that this fills up practically all our life. Our dull
impressions, our vague impressions, our lack of impres-
sions, our slow understanding of many things, very
often our identifying and our considering, even our
lying, all these depend on the wrong work of centers.

The idea of the wrong work of centers does not
enter into our ordinary thinking and ordinary knowl-
edge, and we do not realize how much harm it does
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to us, how much energy we spend unnecessarily in this
way, and the difficulties into which this wrong work
of centers leads us.

Insufficient understanding of the wrong work of
our machine is usually connected with the false notion
of our unity. When we understand how much divided
we are in ourselves, we begin to realize the danger that
can lie in the fact that one part of ourselves works
instead of another part, without our knowing it.

In the way of selfstudy and self-observation it is
necessary to study and observe not only the right work
of centers, but also the wrong work of centers. It is
necessary to know all kinds of wrong work and the
particular features of the wrong work belonging to
particular individuals. It is impossible to know oneself
without knowing one’s defects and wrong features.
And, in addition to general defects belonging to every-
one, each of us has his own particular defects belong-
ing only to himself, and they also have to be studied at
the right time.

I pointed out in the beginning that the idea that
man is a machine brought into motion by external in-
fluences is really and truly a scientific idea.

What science does not know is:

FIRST, that the human machine does not work up to
its standard, and actually works much below its nor-
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mal standard; that is, not with its full powers, not with
all its parts; and

SECOND, that in spite of many obstacles it is capable
of developing and creating for itself quite different
standards of receptivity and action.

We shall now speak of the conditions necessary for
development, because it must be remembered that al-
though development is possible, it is at the same time
very rare and requires a great number of external and
internal conditions.

What are these conditions?

The first of these conditions is that man must un-
derstand his position, his difficulties, and his possibili-
ties, and must have either a very strong desire to get
out of his present state or have a very great interest
for the new, for the unknown state which must come
with the change. Speaking shortly, he must be either
very strongly repelled by his present state or very
strongly attracted by the future state that may be at-
tained.

Further, one must have a certain preparation. A
man must be able to understand what he is told.

Also, he must be in right conditions externally; he
must have sufficient free time for study and must live
in circumstances which make study possible.

It is impossible to enumerate all the conditions
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which are necessary. But they include among other
things a school. And school implies such social and
political conditions in the given country in which a
school can exist, because a school cannot exist in any
conditions; and a more or less ordered life and a cer-
tain level of culture and personal freedom are neces-
sary for the existence of a school. Our time is particu-
larly difficult in this respect. Schools in the East are
disappearing very quickly. In many countries they are
absolutely impossible. For instance, no school could
exist in Bolshevik Russia, or in Hitler's Germany, or
in Mussolini’s Italy, or in Kemal’s Turkey.

I quoted some verses from the Laws of Manu re-
ferring to this subject in the New Model of the Uni-
verse.

From the rules for a Snataka (householder):

61. He must not live in a country governed by
Sudras, nor in one inhabited by impious men, nor in
one conquered by heretics, nor one abounding with
men of lower castes.

79. He must not be in the company of outcasts, nor
of Kandalas, the lowest of men, nor of Pukkases, nor
of idiots, nor of arrogant men, nor of men of low class,
nor of Antyavasayins (gravediggers).

Chapter vim.
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22. A kingdom peopled mostly by Sudras, filled
with godless men and deprived of twice-born inhabit-
ants, will soon wholly perish, stricken by hunger and
disease.

These ideas of the Laws of Manu are very interest-
ing because they give us a basis on which we can judge
different political and social conditions from the point
of view of school work, and to see which conditions
are really progressive, and which bring only the de-
struction of all real values, although their adherents
pretend that these conditions are progressive and even
manage to deceive quantities of weak-minded people.

But external conditions do not depend on us. To a
certain extent, and sometimes with great difficulty, we
can choose the country where we prefer to live, but
we cannot choose the period or the century and must
try to find what we want in the period in which we
are placed by fate.

So we must understand that even the beginning of
preparation for development needs a combination of
external and internal conditions which only rarely
come all together.

But at the same time we must understand that, at
least so far as intermal conditions are concerned, man
is not entirely left to the law of accident. There are
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many lights arranged for him by which he can find his
way if he cares to and if he is lucky. His possibility is
so small that the element of luck cannot be excluded.

Let us now try to answer the question, what makes
a man desire to acquire new knowledge and to change
himself.

Man lives in life under two kinds of influences.
This must be very well understood and the difference
between the two kinds of influences must be very
clear.

The first kind consists of interests and attractions
created by life itself; interests of one’s health, safety,
wealth, pleasures, amusements, security, vanity, pride,
fame, etc.

The second kind consists of interests of a different
order aroused by ideas which are not created in life
but come originally from schools. These influences do
not reach man directly. They are thrown into the
general turnover of life, pass through many different
minds and reach a man through philosophy, science,
1eligion, and art, always mixed with influences of the
first kind and generally very little resembling what
they were in their beginning.

In most cases men do not realize the different ori-
gin of the influences of the second kind and often ex-
plain them as having the same origin as the first kind.

Although man does not know of the existence of
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two kinds of influences, they both act on him and in
one way or another way he responds to them.

He can be more identified with one or with some
of the influences of the first kind and not feel influ-
ences of the second kind at all. Or he can be attracted
and affected by one or another of the influences of the
second kind. The result is different in each case.

We will call the first kind of influence, influence
A, and the second, influence B.

If a man is fully in the power of influence A, or of
one particular influence A, and quite indifferent to
influence B, nothing happens to him, and his possibil-
ity of development diminishes with every year of his
life; and at a certain age, sometimes quite an early age,
it disappears completely. This means that man dies
while physically remaining still alive, like grain that
cannot germinate and produce a plant.

But if, on the other hand, man is not completely in
the power of influence A, and if influences B attract
him and make him feel and think, results of the im-
pressions they produce in him collect together, attract
other influences of the same kind, and grow, occupy-
ing a more important place in his mind and life.

If the results produced by influence B become suf-
ficiently strong, they fuse together and form in man
what is called a magnetic center. It must be under-
stood at once that the word “center” in this case does
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not mean the same thing as the “intellectual” or the
“moving” center; that is, centers in the essence. The
magnetic center is in personality; it is simply a group
of interests which, when they become sufficiently
strong, serve, to a certain degree, as a guiding and con-
trolling factor. The magnetic center turns one’s in-
terests in a certain direction and helps to keep them
there. At the same time it cannot do much by itself.
A school is necessary. The magnetic center cannot re-
place a school, but it can help to realize the need of
a school; it can help in beginning to look for a school,
or if one meets a school by chance, the magnetic
center can help to recognize a school and try not
to lose it. Because nothing is easier to lose than a
school.

Possession of a magnetic center is the first, although
quite unspoken, demand of a school. If a man without
a magnetic center, or a small or a weak magnetic cen-
ter, or with several contradictory magnetic centers,
that is, interested in many incompatible things at the
same time, meets a school, he does not become inter-
ested in it, or he becomes critical at once before he
can know anything, or his interest disappears very
quickly when he meets with the first difficulties of
school work. This is the chief safeguard of a school.
Without it the school would be filled with quite a
wrong kind of people who would immediately distort
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the school teaching. A right magnetic center not only
helps one to recognize a school, it also helps to absorb
the school teaching, which is different from both in-
fluences A and influences B and may be called influ-
ence C.

Influence C can be transferred only by word of
mouth, by direct instruction, explanation, and demon-
stration.

When a man meets with influence C and is able to
absorb it, it is said about him that in one point of him-
self—that is, in his magnetic center—he becomes free
from the law of accident. From this moment the mag-
netic center has actually played its part. It brought
man to a school or helped him in his first steps there.
From then on the ideas and the teaching of the school
take the place of the magnetic center and slowly begin
to penetrate into the different parts of personality and
with time into essence.

One can learn many things about schools, about
their organization and about their activity, in the or-
dinary way by reading and by studying historical pe-
riods when schools were more conspicuous and more
accessible. But there are certain things about schools
that one can learn only in schools themselves. And
the explanation of school principles and rules occupies
a very considerable place in school teaching.
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COne of the most important principles one learns
in this way is that real school work must proceed by
three lines simultaneously. One line of work, or two
lines of work, cannot be called real “school work.”

What are these three lines?

In the first lecture I said that these lectures are not
a school. Now I will be able to explain why they are
not a school.

Once at a lecture a question was asked: “Do people
who study this system work only for themselves or do
they work for other people?” Now I will also answer
this question.

The first line is study of oneself and study of the
system, or the “language.” Working on this line, one
certainly works for oneself.

The second line is work with other people in the
school, and working with them, one works not only
with them but for them. So in the second line one
learns to work with people and for people.

This is why the second line is particularly difficult
for some people.

In the third line, one works for the school. In order
to work for the school, one must first understand the
work of the school, understand its aims and needs.
And this requires time unless one is really well pre-
pared, because some people can begin with the third
line, or in any case find it very easily.
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When 1 said that these lectures are not a school,
I meant that these lectures give the possibility of only
one line of work; that is, study of the system and self-
study. If is true that even by learning together people
study the beginning of the second line of work, at least
they learn to bear one another, and if their thought is
broad enough and their perception quick enough they
can even grasp something about the second and third
lines of work. Still one cannot expect much just from
lectures.

In the second line of work, in complete school
organization, people must not only talk together, but
work together, and this work can be very different but
must always, in one or another way, be useful to the
school. So it means that working in the first line, peo-
ple study the second line, and working in the second
line, they study the third line. Later you will learn why
three lines are necessary and why only three lines of
work can proceed successfully and towards a definite
aim.

Even now you can understand the chief reason of
the necessity of three lines of work if you realize that
man is asleep, and whatever work he starts, he soon
loses interest in it and continues mechanically. Three
lines of work are necessary, first of all, because one
line awakes a man who falls asleep over another line.
If one really works on three lines, one can never fall
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asleep completely; in any case one cannot sleep as hap-
pily as before; one will always awake and realize that
one’s work has stopped.

I can show also one very characteristic difference
between three lines of work.

In the first line, one works chiefly on the study of
the system or self-study and on self-observation, and
one must manifest in one’s work a certain amount of
initiative in relation to oneself.

In the second line one works in connection with
certain organized work and one must only do what
one is told. No initiative is required or admitted in the
second line and the chief point in this is discipline and
following exactly what one is told, without bringing
in any of one’s own ideas even if they appear better
than those that have been given.

In the third line again one ean manifest more ini-
tiative, but one must always verify oneself and not let
oneself make decisions against rules and principles,
or against what one has been told.

I said before that the work begins with the study
of the language. It will be very useful if at this point
you try to realize that you already know a certain
number of words of this new language, and it will also
be very useful if you try to count these new words and
write them down together. Only they must be written
down without any comments; that is, without inter-
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pretation—comments and interpretations or explana-
tions must be in your understanding. You cannot put
them on paper. If this were possible, the study of psy-
chological teachings would be very simple. It would
be sufficient to publish a sort of dictionary or glossary
and people would know all that it is necessary to know.
But, fortunately or unfortunately, this is impossible
and men have to learn and work each for himself.

We must again return to centers and find why we
cannot develop more quickly without the necessity for
long school work.

We know that when we learn something, we ac-
cumulate new material in our memory. But what is
our memory? In order to understand this, we must
learn to regard each center as a separate and independ-
ent machine, consisting of a sensitive matter similar
to the mass of phonographic rolls. All that happens to
us, all that we see, all that we hear, all that we feel, all
that we learn is registered on these rolls. It means that
all external and internal events leave certain “impres-
sions” on the rolls. “Impressions” is a very good word
because it actually is an impression or an imprint. An
impression can be deep, or it can be very slight, or it
can be simply a glancing impression that disappears
very quickly and leaves no trace after it. But whether
deep or slight they are impressions. And these impres-
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sions on rolls are all that we have, all our possessions. ,
Everything that we know, everything that we have
learned, everything that we have experienced is all
there on our rolls. Exactly in the same way all our
thought processes, calculations, speculations, consist
only of comparing the inscriptions on rolls, reading
them again and again, trying to understand them by
putting them together, and so on. We can think of
nothing new, nothing that is not on our rolls. We can
neither say nor do anything that does not correspond
to some inscription on the rolls. We cannot invent a
new thought in the same way as we cannot invent a
new animal, because all our ideas of animals are cre-
ated by our observation of existing animals.

Inscriptions or impressions on rolls are connected
by associations. Associations connect impressions either
received simultaneously or in some way similar to one
another.

In my first lecture I said that memory depends on
consciousness and that we actually remember only the
moments when we had flashes of consciousness. It is
quite clear that different simultaneous impressions con-
nected together will remain longer in memory than
unconnected impressions. In the flash of self-conscious-
ness, or even near it, all impressions of the moment
are connected and remain connected in the memory.
The same refers to impressions connected by their in-
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ner similarity. If one is more conscious in the moment
of receiving impressions, one connects more definitely
the new impressions with similar old impressions and
they remain connected in memory. On the other hand
if one receives impressions in a state of identification,
one simply does not notice them, and their traces dis-
appear before they can be appreciated or associated. In
the state of identification one does not see and one
does not hear. One is wholly in on€’s grievance, or in
one’s desire, or in one’s imagination. One cannot sepa-
rate oneself from things or feelings or memories, and
one is shut off from all the world around.



Fourth Lecture

’\; R’ E shall begin today with a more detailed exami-
nation of centers. This is the diagram of the four

centers:

INTELLECTUAL
CENTER

EMOTIONAL
CENTER

MOVING AND
INSTINCTIVE
CENTERS

O

O

Q
O

HEAD

MIDDLE PART
OF THE BODY.
CHEST

LOWER PART
OF THE BODY
AND BACK

The diagram represents a man standing sideways,
looking to the left, and indicates the relative position
of centers in a very schematic way.

In redlity each center occupies the whole body,
penetrates, so to speak, the whole organism. At the
same time, each center has what is called its “center
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of gravity.” The center of gravity of the intellectual
center is in the brain; the center of gravity of the
emotional center is in the solar plexus; the centers of
gravity of the moving and instinctive centers are in the
spinal cord.

It must be understood that in the present state of
scientific knowledge we have no means of verifying
this statement, chiefly because each center includes in
itself many properties which are still unknown to
ordinary science and even to anatomy. It may sound
strange, but the fact is that the anatomy of the human
body is far from being a completed science.

So the study of centers, which are hidden from us,
must begin with the observation of their functions,
which are quite open for our investigation.

This is quite a usual course. In the different sci-
ences—physics, chemistry, astronomy, physiology—
when we cannot reach the facts or objects or matters
we wish to study, we have to begin with an investiga-
tion of their results or traces. In this case we shall
be dealing with the direct functions of centers; so all
that we establish about functions can be applied to
centers.

All centers have much in common and, at the same
time, each center has its own peculiar characteristics
which must always be kept in mind.

One of the most important principles that must be
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understood in relation to centers is the great difference
in their speed, that is, a difference in the speeds of
their functions.

The slowest is the intellectual center. Next to it—
although very much faster—stand the moving and in-
stinctive centers, which have more or less the same
speed. The fastest of all is the emotional center,
though in the state of “waking sleep” it works only
very rarely with anything approximating to its real
speed, and generally works with the speed of the in-
stinctive and moving centers.

Observations can help us to establish a great differ-
ence in the speeds of functions, but they cannot give
us the exact figures. In reality the difference is very
great, greater than one can imagine as being possible
between functions of the same organism. As I have
just said, with our ordinary means we cannot calculate
the difference in the speed of centers, but, if we are
told what it is, we can find many facts which will con-
firm not the figures but the existence of the enormous
difference.

So before bringing in figures, I want to speak about
ordinary observations which can be made without any
special knowledge.

Try, for instance, to compare the speed of mental
processes with moving functions. Try to observe your-
self when you have to perform many quick simul-
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taneous movements, as when driving a car in a very
crowded street, or riding fast on a bad road, or doing
any work requiring quick judgment and quick move-
ments. You will see at once that you cannot observe
all your movements. You will either have to slow them
down or miss the greater part of your observations;
otherwise you will risk an accident and probably have
one if you persist in observing. There are many simi-
lar observations which can be made, particularly on
the emotional center, which is still faster. Every one
of us really has many observations on the different
speeds of our functions, but only very rarely do we
know the value of our observations and experiences.
Only when we know the principle do we begin to un-
derstand our own previous observations.

At the same time it must be said that all the figures
referring to these different speeds are established and
known in school systems. As you will see later, the
difference in the speed of centers is a very strange fig-
ure which has a cosmic meaning, that is, it enters into
many cosmic processes or, it is better to say, it divides
many cosmic processes one from another. This figure
is 30,000. This means that the moving and instinctive
centers are 30,000 times faster than the intellectual
center. And the emotional center, when it works with
its proper speed, is 30,000 times faster than the mov-
ing and instinctive centers.
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It is difficult to believe in such an enormous dif-
ference in the speeds of functions in the same organ-
ism. It actually means that different centers have a
quite different time. The instinctive and moving cen-
ters have 30,000 times longer time than the intellec-
tual center, and the emotional center has 30,000 times
longer time than the moving and instinctive centers.

Do you understand clearly what “longer time”
means? It means that, for every kind of work that a
center has to do, it has so much more time. However
strange it may be, this fact of the great difference in
the speed of centers explains many wellknown phe-
nomena which ordinary science cannot explain and
which it generally passes over in silence, or simply re-
fuses to discuss. I am referring now to the astonishing
and quite inexplicable speed of some of the physiologi-
cal and mental processes.

For instance—a man drinks a glass of brandy, and
immediately, in no more than a second, he experi-
ences many new feelings and sensations—a feeling of
warmth, relaxation, relief, peace, contentment, well-
being, or on the other hand, anger, irritation, and so '
on. What he feels may be different in different cases,
but the fact remains that the body responds to the
stimulant very quickly, almost at once.

There is really no need to speak about brandy or
any other stimulant; if a man is very thirsty or very
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hungry, a glass of water or a piece of bread will pro-
duce the same quick effect.

Similar phenomena representing the enormous
speed of certain processes can be noticed, for instance,
in observing dreams. I referred to some of these ob-
servations in A New Model of the Universe.

The difference is again either between the instinc-
tive and the intellectual centers or between the mov-
ing and the intellectual. But we are so accustomed to
these phenomena that we rarely think how strange
and incomprehensible they are.

Of course, for a man who has never thought about
himself and never tried to study himself, there is noth-
ing strange in this or in anything else. But in reality,
from the point of view of ordinary physiology, these
phenomena look almost miraculous.

A physiologist knows how many complicated proc-
esses must be gone through between swallowing
brandy or a glass of water and feeling its effects. Every
substance entering the body by the way of mouth has
to be analyzed, tried in several different ways, and
only then accepted or rejected. And all this happens in
one second or less. It is a miracle, and at the same
time it is not. For, if we know the difference in the
speed of centers and remember that the instinctive
center, which has to do this work, has 30,000 times
more time than the intellectual center by which we
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measure our ordinary time, we can understand how it
may happen. It means that the instinctive center has
not one second, but about eight hours of its own time
for this work, and in eight hours this work can cer-
tainly be done in an ordinary laboratory without any
unnecessary haste. So our idea of the extraordinary
speed of this work is purely an illusion which we have
because we think that our ordinary time, or the time
of the intellectual center, is the only time which exists.

We shall return later on to the study of the differ-
ence in speed of centers.

Now we must try to understand another charac-
teristic of centers which will later give us very good
matenal for self-observation and for work upon our-
selves.

It is supposed that each center is divided into two
parts, positive and negative.

This division is particularly clear in the intellectual
center and in the instinctive center.

All the work of the intellectual center is divided
into two parts: affirmation and negation; yes and no.
In every moment of our thinking, either one out-
weighs the other or they come to a moment of equal
strength in indecision. The negative part of the intel-
lectual center is as useful as the positive part, and any
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diminishing of the strength of the one in relation to
the other results in mental disorders.

In the work of the instinctive center the division is
also quite clear, and both parts, positive and negative,
or pleasant and unpleasant, are equally necessary for
a right orientation in life.

Pleasant sensations of taste, smell, touch, temper-
ature, warmth, coolness, fresh air—all indicate con-
ditions which are beneficial for life; and unpleasant
sensations of bad taste, bad smell, unpleasant touch,
feeling of oppressive heat or extreme cold, all indicate
conditions which can be harmful to life.

It may definitely be said that no true orientation
in life is possible without both pleasant and unpleas-
ant sensations. They are the real guidance of all ani-
mal life on the earth and any defect in them results in
a lack of orientation and a consequent danger of ill-
ness and death. Think how quickly a man would poi-
son himself if he lost all sense of taste and smell, or
if, in some unnatural way, he conquered in himself a
natural disgust of unpleasant sensations.

In the moving center the division into two parts,
positive and negative, has only a logical meaning; that
is, movement as opposed to rest. It has no meaning
for practical observation.

In the emotional center, at a first glance, the divi-
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sion is quite simple and obvious. If we take pleasant
emotions such as joy, sympathy, affection, self-confi-
dence, as belonging to the positive part, and unpleas-
ant emotions such as boredom, irritation, jealousy,
envy, fear, as belonging to the negative part, things
will look very simple; but in reality they are much
more complicated.

To begin with, in the emotional center there is no
natural negative part. The greater part of negative
emotions are artificial; they do not belong to the emo-
tional center proper and are based on instinctive emo-
tions which are quite unrelated to them but which are
transformed by imagination and identification. This is
the real meaning of the theory of James and Lange, at
one time very well known. They insisted that all emo-
tions were really sensations of changes in inner organs
and tissues, changes which took place before sensa-
tions, and were the actual cause of sensations. That
really meant that external events and inner realiza-
tions did not produce emotions. External events and
inner realizations produced inner reflexes which pro-
duced sensations; and these were interpreted as emo-
tions. At the same time, positive emotions such as
“love,” “hope,” “faith,” in the sense in which they are
usually understood—that is, as permanent emotions—
are impossible for a man in the ordinary state of con-
sciousness. They require higher states of conscious-
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ness; they require inner unity, self-consciousness,
permanent “I,” and will.

Positive emotions are emotions which cannot be-
come negative. But all our pleasant emotions such as
joy, sympathy, affection, self-confidence, can, at any
moment, turn into boredom, irritation, envy, fear, and
so on. Love can turn into jealousy or fear to lose what
one loves, or into anger and hatred; hope can turn into
daydreaming and the expectation of impossible things,
and faith can turn into superstition and a weak ac-
ceptance of comforting nonsense.

Even a purely intellectual emotion—the desire for
knowledge—or an esthetic emotion—that is, a feel-
ing of beauty or harmony—if it becomes mixed with
identification, immediately unites with emotions of a
negative kind such as self-pride, vanity, selfishness,
conceit, and so on.

So we can say without any possibility of mistake
that we can have no positive emotions. At the same
time, in actual fact, we have no negative emotions
which exist without imagination and identification. Of
course it cannot be denied that besides the many and
varied kinds of physical suffering which belong to the
instinctive center, man has many kinds of mental suf-
fering which belong to the emotional center. He has
many sorrows, griefs, fears, apprehensions, and so on
which cannot be avoided and are as closely connected



86 The Psychology of Man’s Possible Evolution

with man’s life as illness, pain, and death. But these
mental sufferings are very different from negative emo-
tions which are based on imagination and identifica-
tion.

These emotions are a terrible phenomenon. They
occupy an enormous place in our life. Of many people
it is possible to say that all their lives are regulated
and controlled, and in the end ruined, by negative
emotions. At the same time negative emotions do not
play any useful part at all in our lives. They do not
help our orientation, they do not give us any knowl-
edge, they do not guide us in any sensible manner. On
the contrary, they spoil all our pleasures, they make
life a burden to us, and they very effectively prevent
our possible development because there is nothing
more mechanical in our life than negative emotions.

Negative emotions can never come under our con-
trol. People who think they can control their negative
emotions and manifest them when they want to, sim-
plv deceive themselves. Negative emotions depend on
identification; if identification is destroyed in some
particular case, they disappear. The strangest and most
fantastic fact about negative emotions is that people
actually worship them. I think that, for an ordinary
mechanical man, the most difficult thing to realize is
that his own and other people’s negative emotions
have no value whatever and do not contain anything
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noble, anything beautiful, or anything strong. In real-
ity negative emotions contain nothing but weakness
and very often the beginning of hysteria, insanity, or
crime. The only good thing about them is that, being
quite useless and artificially created by imagination
and identification, they can be destroyed without any
loss. And this is the only chance of escape that man
has.

If negative emotions were useful or necessary for
any, even the smallest, purpose, and if they were a
function of a really existing part of the emotional cen-
ter, man would have no chance because no inner de-
velopment is possible so long as man keeps his nega-
tive emotions.

In school language it is said on the subject of the
struggle with negative emotions:

Man must sacrifice his suffering.

“What could be easier to sacrifice?” everyone will
say. But in reality people would sacrifice anything
rather than their negative emotions. There is no pleas-
ure and no enjoyment man would not sacrifice for
quite small reasons, but he will never sacrifice his suf-
fering. And in a sense there is a reason for this.

In a quite superstitious way man expects to gain
something by sacrificing his pleasures, but he cannot
expect anything for sacrifice of his suffering. He is
full of wrong ideas about suffering—he still thinks that



88 The Psychology of Man’s Possible Evolution

suffering is sent to him by God or by gods for his
punishment or for his edification, and he will even
be afraid to hear of the possibility of getting rid of his
suffering in such a simple way. The idea is made even
more difficult by the existence of many sufferings of
which man really cannot get rid, and of many other
sufferings which are entirely based on man’s imagi-
nation, which he cannot and will not give up, like the
idea of injustice, for instance, and the belief in the
possibility of destroying injustice.

Besides that, many people have nothing but negative
emotions. All their “I's” are negative. If you were to
take negative emotions away from them, they would
simply collapse and go up in smoke.

And what would happen to all our life, without
negative emotions? What would happen to what we
call art, to the theater, to drama, to most novels?

Unfortunately there is no chance of negative emo-
tions disappearing. Negative emotions can be con-
quered and can disappear only with the help of school
knowledge and school methods. The struggle against
negative emotions is a part of school training and is
closely connected with all school work.

What is the origin of negative emotions if they
are artificial, unnatural, and useless? As we do not
know the origin of man we cannot discuss this ques-
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tion, and we can speak about negative emotions and
their origin only in relation to ourselves and our lives.
For instance, in watching children we can see how
they are taught negative emotions and how they learn
them themselves through imitation of grownups and
older children.

If, from the earliest days of his life, a child could
be put among people who have no negative emotions,
he would probably have none, or so very few that they
could be easily conquered by right education. But in
actual life things happen quite differently, and with
the help of all the examples he can see and hear, with
the help of reading, the cinema, and so on, a child of
about ten already knows the whole scale of negative
emotions and can imagine them, reproduce them, and
identify with them as well as any grown-up man.

In grown-up people negative emotions are sup-
ported by the constant justification and glorification
of them in literature and art, and by personal self-
justification and self-indulgence. Even when we be-
come tired of them we do not believe that we can
become quite free from them.

In reality, we have much more power over negative
emotions than we think, particularly when we already
know how dangerous they are and how urgent is the
struggle with them. But we find too many excuses
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for them, and swim in the seas of self-pity or selfish-
ness, as the case may be, finding fault in everything
except ourselves.

All that has just been said shows that we are in a
very strange position in relation to our emotional cen-
ter. It has no positive part, and no negative part. Most
of its negative functions are invented; and there are
many people who have never in their lives experienced
any real emotion, so completely is their time occupied
with imaginary emotions.

So we cannot say that our emotional center is di-
vided into two parts, positive and negative. We can
only say that we have pleasant emotions and unpleas- .
ant emotions, and that all of them which are not nega-
tive at a given moment can turn into negative emo-
tions under the slightest provocation or even without
any provocation.

This is the true picture of our emotional life, and
if we look sincerely at ourselves we must realize that
so long as we cultivate and admire in ourselves all
these poisonous emotions we cannot expect to be able
to develop unity, consciousness, or will. If such devel-
opment were possible, then all these negative emo-
tions would enter into our new being and become
permanent in us. This would mean that it would be
impossible for us ever to get rid of them. Luckily for
us, such a thing cannot happen.
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In our present state the only good thing about us
is that there is nothing permanent in us. If anything
becomes permanent in our present state, it means in-
sanity. Only lunatics can have a permanent ego.

Incidentally this fact disposes of another false term
that crept into the psychological language of the day
from the so-called psychoanalysis: I mean the word
“complex.”

There is nothing in our psychological makeup that
corresponds to the idea of the “complex.” In the psy-
chiatry of the nineteenth century, what is now called
a “complex” was called a “fixed idea,” and “fixed
ideas” were taken as signs of insanity. And that re-
mains perfectly correct.

Normal man cannot have “fixed ideas,” “com-
plexes,” or “fixations.” It is useful to remember this
in case someone tries to find complexes in you. We
have many bad features as it is, and our chances are
very small even without complexes.

Retumning now to the question of work on our-
selves, we must ask ourselves what our chances actu-
ally are. We must discover in ourselves functions and
manifestations which we can, to a certain extent, con-
trol, and we must exercise this control, trying to in-
crease it as much as possible. For instance, we have



92 The Psychology of Man’s Possible Evolution

a certain control over our movements, and in many
schools, particularly in the East, work on oneself be-
gins with acquiring as full a control over movements
as possible. But this needs special training, very much
time, and the study of very elaborate exercises. Under
the conditions of modern life we have more control
over our thoughts, and in connection with this there
is a special method by which we may work on the de-
velopment of our consciousness using that instrument
which is most obedient to our will; that is, our mind,
or the intellectual center.

In order to understand more clearly what I am .
going to say, you must try to remember that we have
no control over our consciousness. When I said that
we can become more conscious, or that a man can be
made conscious for a moment simply by asking him if
he is conscious or not, I used the word “conscious” or
“consciousness” in a relative sense. There are so many
degrees of consciousness and every higher degree means
“consciousness” in relation to a lower degree. But, if
we have no control over consciousness itself, we have
a certain control over our thinking about conscious-
ness, and we can construct our thinking in such a way »
as to bring consciousness. What I mean is that by giv-
ing to our thoughts the direction which they would
have in a moment of consciousness, we can, in this
way, induce consciousness. :
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Now try to formulate what you noticed when you
tried to observe yourself.

You noticed three things. First, that you do not
remember yourself; that is, that you are not aware of
yourself at the time when you try to observe yourself.
Second, that observation is made difficult by the inces-
sant stream of thoughts, images, echoes of conversa-
tion, fragments of emotions, flowing through your
mind and very often distracting your attention from
observation. And third, that the moment you start
self-observation something in you starts imagination,
and self-observation, if you really try it, is a constant
struggle with imagination.

Now this is the chief point in work upon oneself.
If one realizes that all the difficulties in the work de-
pend on the fact that one cannot remember oneself,
one already knows what one must do.

One must try to remember oneself.

In order to do this one must struggle with mechani-
cal thoughts, and one must struggle with imagination.

If one does this conscientiously and persistently one
will see results in a comparatively short time. But one
must not think that it is easy or that one can master
this practice immediately.

Self-remembering, as it is called, is a very difficult
thing to learn to practice. It must not be based on an
expectation of results, otherwise one can identify with
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one’s efforts. It must be based on the realization of
the fact that we do not remember ourselves, and that
at the same time we can remember ourselves if we try
sufficiently hard and in the right way.

We cannot become conscious at will, at the mo-
ment when we want to, because we have no command
over states of consciousness. But we can remember
ourselves for a short time at will, because we have a
certain command over our thoughts. And if we start
remembering ourselves, by the special construction of
our thoughts—that is, by the realization that we do not
remember ourselves, that nobody remembers himself,
and by realizing all that this means—this will bring us
to consciousness.

You must remember that we have found the weak
spot in the walls of our mechanicalness. This is the
knowledge that we do not remember ourselves; and
the realization that we can try to remember ourselves.
Up to this moment our task has only been self-study.
Now, with the understanding of the necessity for ac-
tual change in ourselves, work begins.

Later on you will learn that the practice of self-
remembering, connected with self-observation and
with the struggle against imagination, has not only a
psychological meaning, but it also changes the subtlest
part of our metabolism and produces definite chemi-
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cal, or perhaps it is better to say alchemical, effects in
our body. So today from psychology we have come to
alchemy; that is, to the idea of the transformation of
coarse elements into finer ones.



Fifth Lecture

&

IN relation to the study of man’s possible develop-
ment I must establish one very important point.

There are two sides of man that must be developed,
that is, there are two lines of possible development
that must proceed simultaneously.

These two sides of man, or two lines of possible
development, are knowledge and being.

I have already spoken many times about the neces-
sity for the development of knowledge, and particu-
larly self-knowledge, because one of the most charac-
teristic features of man’s present state is that he does
not know himself.

Generally people understand the idea of different
levels of knowledge, the idea of the relativity of knowl-
edge, and the necessity for quite new knowledge.

What people do not understand in most cases is
the idea of being as quite separate from knowledge;
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and further, the idea of the relativity of being, the
possibility of different levels of being, and the neces-
sity for the development of being, separately from the
development of knowledge.

A Russian philosopher, Vladimir Solovieff, used
the term “being” in his writings. He spoke about the
being of a stone, the being of a plant, the being of an
animal, the being of a man, and the divine being.

This is better than the ordinary concept because
in ordinary understanding the being of a man is not
regarded as in any way different from the being of a
stone, the being of a plant, or the being of an animal.
From the ordinary point of view a stone, a plant, an
animal are or exist, exactly as a man is or exists. In
reality, they exist quite differently. But Solovieff’s divi-
sion is not sufficient. There is no such thing as the
being of a man. Men are too different for that. I have
already explained that from the point of view of the
system we are studying, the concept of man is divided
into seven concepts: man no. 1, man no. 2, man no. 3,
man no. 4, man no. 5, man no. 6, and man no. 7. This
means seven degrees or categories of being: being
no. 1, being no. 2, being no. 3, and so on. In addition
to this we already know finer divisions. We know that
there may be very different men no. 1, very different
men no. 2, and very different men no. 3. They may
live entirely under influences A. They may be equally
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affected by influences A and B. They may be more un-
der influences B than A. They may have a magnetic
center. They may have come into contact with school
influence or influence C. They may be on the way to
becoming men no. 4. All these categories indicate dif-
ferent levels of being.

The idea of being entered into the very foundation
of thinking and speaking about man in religious
thought, and all other divisions of man were regarded
as unimportant in comparison with this. Men were
divided into pagans, unbelievers, or heretics on the one
hand, and into true believers, rightecus men, saints,
prophets, and so on. All these definitions referred not
to differences in views and convictions, that is, not to
knowledge, but to being.

In modern thought people ignore the idea of being
and different levels of being. On the contrary, they
believe that the more discrepancies and contradictions
there are in a man’s being, the more interesting and
brilliant he can be. It is generally, although tacitly,
and not always even tacitly, admitted that a man can
be given to lying, he can be selfish, unreliable, unrea-
sonable, perverted, and yet be a great scientist or a
great philosopher or a great artist. Of course this is
quite impossible. This incompatibility of different fea-
tures of one’s being, which is generally regarded as
originality, actually means weakness. One cannot be a
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great thinker or a great artist with a perverted or an
inconsistent mind, just as one cannot be a prizefighter
or a circus athlete with consumption. The widespread
acceptance of the idea that inconsistency and amo-
rality mean originality is responsible for the many
scientific, artistic, and religious fakes of our present
time and probably of all times.

It is necessary to understand clearly what being
means, and why it must grow and develop side by side
with knowledge, but independently of it.

If knowledge outgrows being or being outgrows
knowledge, the result is always a one-sided develop-
ment, and a one-sided development cannot go far. It
is bound to come to some inner contradiction of a
serious nature and stop there.

Some time later we may speak about the different
kinds and the different results of one-sided develop-
ment. Ordinarily, in life we meet with only one kind,
that is, when knowledge has outgrown being. The re-
sult takes the form of a dogmatization of certain ideas
and the consequent impossibility of a further develop-
ment of knowledge because of the loss of understand-
ing.

Now I shall speak about understanding.

What is understanding?

Try to ask yourself this question and you will see
that you cannot answer it, You have always confused
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understanding with knowing or having information.
But to know and to understand are two quite different
things, and you must learn to distinguish between
them.

In order to understand a thing, you must see its
connection with some bigger subject, or bigger whole,
and the possible consequences of this connection. Un-
derstanding is always the understanding of a smaller
problem in relation to a bigger problem.

For instance, suppose I show you an old Russian
silver ruble. It was a piece of money the size of a
halfcrown and corresponding to two shillings and a
penny. You may look at it, study it, notice in which
year it was coined, find out everything about the Tsar
whose portrait is on one side, weigh it, even make a
chemical analysis and determine the exact quantity of
silver contained in it. You can learn what the word
“ruble” means and how it came into use. You can
learn all these things and probably many more, but
you will not understand it and its meaning if you do
not find out that before the last war its purchasing
power corresponded in many cases to a present-day
English pound, and that the present-day paper ruble
in Bolshevik Russia corresponds in many cases to an
English farthing or even less. If you find out this you
will understand something about a ruble and perhaps
also about some other things, because the understand-
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ing of one thing immediately leads to the understand-
ing of many other things.

Often people even think understanding means find-
ing a name, a word, a title, or a label for a new or
unexpected phenomenon. This finding or inventing
of words for incomprehensible things has nothing to
do with understanding. On the contrary, if we could
get 1id of half of our words perhaps we should have a
better chance of a certain understanding.

If we ask ourselves what it means to understand or
not to understand a man, we must first think of an
instance of not being able to speak with a man in his
own language. Naturally two people having no com-
mon language will not understand one another. They
must have a common language or agree on certain
signs or symbols by which they will designate things.
But suppose that during a conversation with a man
you disagree about the meaning of certain words or
signs or symbols; then you again cease to understand
one another.

From this follows the principle that you cannot
understand and disagree. In ordinary conversation we
very often say: “I understand him but I do not agree
with him.” From the point of view of the system we
are studying, this is impossible. If you understand a
man, you agree with him; if you disagree with him,
you do not understand him.
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It is difficult to accept this idea; and this means
that it is difficult to understand it.

As T have just said, there are two sides of man
which must develop in the normal course of his evo-
lution: knowledge and being. But neither knowledge
nor being can stay still or remain in the same state. If
either of them does not grow bigger and stronger, it
becomes smaller and weaker.

Understanding may be compared to an arithmetical
mean between knowledge and being. It shows the
necessity for a simultaneous growth of knowledge and
being. The growth of only one and diminishing of
another will not change the arithmetical mean.

This also explains why “to understand” means to
agree. People who understand one another must not .
only have an equal knowledge, they must also have an
equal being. Only then is mutual understanding pos-
sible.

Another wrong idea which people have or which
belongs particularly to our times, is that understand-
ing can be different, that people can—that is, have the
right—to understand the same thing differently.

This is quite wrong from the point of view of the
system. Understanding cannot be different. There can
only be one understanding, the rest is non-understand-
ing, or incomplete understanding.

But at the same time people often think that they
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understand things differently. We can see examples
of this every day. How can we find an explanation of
this seeming contradiction?

In reality, there is no contradiction. Understanding
means understanding of a part in relation to the whole.
But the idea of the whole can be very different in
people according to their knowledge and being. This
is why the system is again necessary. People learn to
understand by understanding the system and every-
thing else in relation to the system.

But speaking on an ordinary level without the idea
of a school or a system, one must admit that there are
as many understandings as there are many people.
Everyone understands everything in his own way or
according to one or another mechanical training or
habit; but this is all a subjective and relative under-
standing. The way to objective understanding lies
through school systems and the change of being.

In order to explain this I must return to the divi-
sion of man into seven categories.

You must realize that there is a great difference
between men no. 1, 2, and 3 on one hand and men
of higher categories on the other hand. In reality the
difference is much greater than we can imagine. It is
so great that all life from this point of view is regarded
as being divided into two concentric circles—the inner
circle and the outer circle of humanity.
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To the inner circle belong men no. 5, 6, and 7; to
the outer circle, men no. 1, 2, and 3. Men no. 4 are
on the threshold of the inner circle, or between the
two circles.

The inner circle is in its turn divided into three
concentric circles; the innermost, to which belong men
no. 7, the middle, to which belong men no. 6, and the
outer-inner circle, to which belong men no. 5.

@,

[
S

This division does not concern us at the moment.
For us, the three inner circles form one inner circle.

The outer circle, in which we live, has several names,
designating its different features. It is called the me-
chanical circle, because everything happens there, ev-
erything is mechanical, and the people who live there
are machines. It is also called the circle of the confu-



FIFTH LECTURE 105

sion of tongues, because people who live in this circle
all speak in different languages and never understand
one another. Everyone understands everything differ-
ently.

We have come to a very interesting definition of
understanding. It is something that belongs to the in-
ner circle of humanity and does not belong to us at all.

If men in the outer circle realize that they do not
understand one another, and if they feel the need of
understanding, they must try to penetrate into the
inner circle, because understanding between people is
possible only there.

Schools of different kinds serve as gates through
which people can pass into the inner circles. But this
penetration into the circle higher in comparison with
the one in which a man is born requires long and dif-
ficult work. The very first step in this work is the
study of a new language. You may ask: “What is this
language we are studying?”

And now I am able to answer you.

It is the language of the inner circle, the language
in which people can understand one another.

You must realize that standing, so to speak, out-
side the inner circle we can know only the rudiments
of this language. But even those rudiments will help
us to understand one another better than we could
ever understand without them.
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The three inner circles have each a language of
their own. We are studying the language of the outer
of the inner circles. People in the outer-inner circle
study the language of the middle circle, and people in
the middle circle study the language of the innermost
circle.

If you ask me how all this can be proved I will
answer that it can be proved only by further study of
oneself and further observation. If we find that with
the study of the system we can understand ourselves
and other people, or for instance, certain books, or
certain ideas better than we could understand them
before, and particularly if we find definite facts which
show that this new understanding develops, that will
be, if not proof, at least a sign of the possibility of
proof.

We must remember that our understanding, exactly
as our consciousness, is not always on the same level.
It is always moving up and down. That means that
at one moment we understand more, and at another
moment we understand less. If we notice these differ-
ences of understanding in ourselves, we shall be able
to realize that there is a possibility, first, of keeping
to those higher levels of understanding, and second, of
surpassing them.

But theoretical study is not sufhicient. You must
work on your being and on the change of your being.
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If you formulate your aim from the point of view
that you wish to understand other people, you must
remember one very important school principle: you
can understand other people only as much as you un-
derstand yourself and only on the level of your own
being.

This means that you can judge other people’s
knowledge, but you cannot judge their being. You can
see in them only as much as you have in yourself. But
people always make the mistake of thinking that they
can judge other people’s being. In reality, if they wish
to meet and understand people of higher development
than themselves they must work with the aim of chang-
ing their being.

Now we must return to the study of centers and
to the study of attention and self-remembering, be-
cause these are the only ways to understanding.

Besides the division into two parts, positive and
negative, which, as we saw, is not the same in different
centers, each of the four centers is divided into three
parts. These three parts correspond to the definition
of centers themselves. The first part is “mechanical,”
including moving and instinctive principles, or one of
them predominating; the second is “emotional,” and
the third is “intellectual.” The following diagram
shows the position of parts in the intellectual center.



108 The Psychology of Man’s Possible Evolution

The center is divided into positive and negative parts;
each of these two parts is divided into three parts.
Thus the intellectual center actually consists of six
parts.

Each of these six parts is in its turn subdivided
into three parts: mechanical, emotional, and intellec-
tual. But about this subdivision we shall speak much
later with the exception of one part—that is, the me-
chanical part of the intellectual center, about which
we shall speak presently.

The division of a center into three parts is very
simple. A mechanical part works almost automatically;
it does not require any attention. But because of this
it cannot adapt itself to a change of circumstances, it
cannot “think,” and it continues to work in the way it
started when circumstances have completely changed.

In the intellectual center, the mechanical part in-
cludes in itself all the work of registration of impres-
sions, memories, and associations. This is all that it
should do normally, that is, when other parts do their
work. It should never reply to questions addressed to
the whole center, it should never try to solve its prob-
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lems, and it should never decide anything. Unfortu-
nately, in actual fact, it is always ready to decide and
it always replies to questions of all sorts in a very nar-
row and limited way, in ready-made phrases, in slang
expressions, in party slogans. All these, and many
other elements of our usual reactions, are the work of
the mechanical part of the intellectual center.

This part has its own name. It is called a “forma-
tory apparatus” or sometimes “formatory center.”
Many people, particularly people no. 1—that is, the
great majority of mankind—live all their lives with the
formatory apparatus only, never touching other parts
of their intellectual center. For all the immediate
needs of life, for receiving A influences and responding
to them, and for distorting or rejecting influences C,
the formatory apparatus is quite sufficient.

It is always possible to recognize “formatory think-
ing.” For instance, the formatory center can count
only up to two. It always divides everything in two:
“bolshevism and fascism,” “workers and bourgeois,”
“proletarians and capitalists,” and so on. We owe
most modern catchwords to formatory thinking, and
not only catchwords but all modern popular theories.
Perhaps it is possible to say that at all times all popu-
lar theories are formatory.

The emotional part of the intellectual center con-
sists chiefly of what is called an intellectual emotion,
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that is, desire to know, desire to understand, satis-
faction of knowing, dissatisfaction of not knowing,
pleasure of discovery, and so on, although again all
these can manifest themselves on very different levels.

The work of the emotional part requires full at-
tention, but in this part of the center attention does
not require any effort. It is attracted and held by the
subject itself, very often through identification, which
usually is called “interest,” or “enthusiasm,” or “pas-
sion,” or “devotion.”

The intellectual part of the intellectual center in-
cludes in itself a capacity for creation, construction,
invention, and discovery. It cannot work without at-
tention, but the attention in this part of the center
must be controlled and kept there by will and effort.

This is the chief criterion in studying parts of cen-
ters. If we take them from the point of view of atten-
tion we shall know at once in which part of centers
we are. Without attention or with attention wander-
ing, we are in the mechanical part; with the attention
attracted by the subject of observation or reflection
and kept there, we are in the emotional part; with the
attention controlled and held on the subject by will,
we are in the intellectual part.

At the same time, the same method shows how to
make the intellectual parts of centers work. By observ-
ing attention and trying to control it, we compel our-
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selves to work in the intellectual parts of centers, be-
cause the same principle refers to all centers equally,
although it may not be so easy for us to distinguish
intellectual parts in other centers, as for instance the
intellectual part of instinctive center, which works
without any attention that we can perceive or control.

Let us take the emotional center. I will not speak
at present about negative emotions. We will take only
the division of the center into three parts: mechanical,
emotional, and intellectual.

The mechanical part consists of the cheapest kind
of ready-made humor and a rough sense of the comi-
cal, love of excitement, love of spectacular shows, love
of pageantry, sentimentality, love of being in a crowd
and part of a crowd; attraction to crowd emotions of
all kinds and complete disappearance in lower half-
animal emotions: cruelty, selfishness, cowardice, envy,
jealousy, and so on.

The emotional part may be very different in dif-
ferent people. It may include in itself a sense of humor
or a sense of the comical as well as religious emotion,
a@sthetic emotion, moral emotion, and, in this case, it
may lead to the awakening of conscience. But with
identification it may be something quite different, it
may be very ironical, sarcastic, derisive, cruel, ob-
stinate, wicked, and jealous—only in a less primitive
way than the mechanical part.
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The intellectual part of the emotional center (with
the help of the intellectual parts of the moving and
instinctive centers) includes in itself the power of
artistic creation. In those cases where the intellectual
parts of the moving and instinctive centers which are
necessary for the manifestation of the creative faculty
are not sufficiently educated or do not correspond to
it in their development, it may manifest itself in
dreams. This explains the beautiful and artistic dreams
of otherwise quite unartistic people.

The intellectual part of the emotional center is
also the chief seat of the magnetic center. I mean that
if the magnetic center exists only in the intellectual
center or in the emotional part of the emotional cen-
ter, it cannot be strong enough to be effective and is
always liable to make mistakes or fail. But the intel-
lectual part of the emotional center, when it is fully
developed and works with its full power, is a way to
higher centers.

In the moving center, the mechanical part is auto-
matic. All automatic movements which in ordinary
language are called “instinctive” belong to it, as well
as imitation and the capacity for imitation which plays
such a big part in life.

The emotional part of the moving center is con-
nected chiefly with the pleasure of movement. Love
of sport and of games should normally belong to this
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part of the moving center, but when identification and
other emotions become mixed with it, it is very rarely
there, and in most cases the love of sport is in the
moving part of either the intellectual or the emotional
centers.

The intellectual part of the moving center is a very
important and a very interesting instrument. Everyone
who has ever done well any kind of physical work,
whatever it may have been, knows that every kind of
work needs many inventions. One has to invent one’s
own small methods for everything one does. These
inventions are the work of the intellectual part of the
moving center, and many other inventions of man also
need the work of the intellectual part of the moving
center. The power of imitating at will the voice, in-
tonations, and gestures of other people, such as actors
possess, also belongs to the intellectual part of moving
center; but in higher or better degrees it is mixed with
the work of the intellectual part of the emotional
center.

The work of the instinctive center is very well
hidden from us. We really know, that is, feel and can
observe, only the sensory and emotional part.

The mechanical part includes in itself habitual
sensations which very often we do not notice at all,
but which serve as a background to other sensations;
also instinctive movements in the correct meaning of
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the expression—that is, all inner movements such as
the circulation of the blood, the movement of food
in the organism, and inner and outer reflexes.

The intellectual part is very big and very impor-
tant. In the state of self-consciousness or approaching
it, one can come into contact with the intellectual part
of the instinctive center and learn a great deal from
it concerning the functioning of the machine and its
possibilities. The intellectual part of the instinctive
center is the mind behind all the work of the organ-
ism, a mind quite different from the intellectual mind.

The study of parts of centers and their special
functions requires a certain degree of self-remember-
ing. Without remembering oneself one cannot observe
for a sufficiently long time or sufficiently clearly to feel
and understand the difference of functions belonging
to different parts of diff®rent centers.

The study of attention shows the parts of centers
better than anything, but the study of attention again
requires a certain degree of self-remembering.

Very soon you will realize that all your work upon
yourself is connected with self-remembering and that
it cannot proceed successfully without this. And self-
remembering is partial awakening, or the beginning of
awakening. Naturally—and this must be very clear—
no work can be done in sleep.
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THERE are some things I want to speak about, because
without understanding them you will not be able to
understand many other things.

First of all, we must talk about schools, then about the
principles and methods of the organisation and work of
schools, and particularly about rules, then about the his-
story of our work. Soon you will be able to read the begin-
ning of a book I am writing, called Fragments of an Un-
known Teaching, where I describe how I met this system
and how the work developed.

It was explained to you many times and in different
ways that nobody can work alone without a school. Also
it must be clear to you by now that a group of people who
decide to work by themselves will arrive nowhere, because
they do not know where to go and what to do. The ques-
tion arises: What is a school? And the next question
which is most important for us is: Is this, i.e., our organi-
sation, a school?

There are many kinds of schools. I have spoken before
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about the four ways: way of fakir, way of monk, way of
yogi, and the fourth way. From the point of view of this
division schools are also divided in the four kinds: fakir
schools, religious schools or monasteries, yogi schools, and
the schools of the fourth way.

Then—what constitutes a school? Speaking generally, a
school is a place where one can learn something, i.e., from
the school. There can be schools of modern languages,
schools of music, schools of medicine, etc. But the kind of
school I mean is not only for learning but also for becom-
ing different. A school I speak about must not only give
knowledge but also help to change being: without that it
would be just an ordinary school. Knowledge is necessary,
but knowledge can come only from those who passed the
same way before. So the man who can conduct work must
come from a school; that means he must be connected
with a school, or at least he must have received instruction
from a school in the past. A self-appointed or elected head
of a group also cannot lead it anywhere.

Then schools are divided by degrees. There are schools
where men No. 1, 2, and 3 learn how to become No. 4and
acquire all the knowledge that will help them in this
change. The next degree are schools where men No. 4
learn how to become No. 5. There is no need for us to
speak of further degrees, as they are too far from us.

Now an interesting question arises: Can we call our-
selves a school? In a certain sense we may, because we
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acquire a certain knowledge and at the same time leamn
how to change our being. But I must say in relation to this
that in the beginning of our work, ie, in 1916 in St.
Petersburg, we understood that a school, in the full sense
of the term, must consist of two degrees, i.e., it must have
two levels in it, one level where men No. 1, 2, and 3 learn
to become No. 4, and the other where men No. 4 learn to
become No. 5. If a school has two levels it has more possi-
bilities, because a double organisation of this kind can
give a larger variety of experience and make the work more
quick and more sure. So although in a certain sense we
can call ourselves a school, it is better to use this term for
a bigger organisation.

What makes a school? First of all, it is understanding
of principles of school work and discipline of a certain
very definite kind connected with rules. When people
come to lectures, they are told about certain rules they
must keep. These rules are conditions on which they are
accepted and given knowledge. Keeping these rules or
conditions is their first payment.

The first rule I was told about was that T must promise
not to write about anything I hear. Later you will hear
what I answered when I was told this and how this prob-
lem was solved. This rule means that you cannot write
without the permission of the person conducting the
work from whom you have learned what you intend to
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write, and when you write, if you get his permission, you
must refer to the man from whom you leamt these ideas,
and to the source of these ideas.

When I publish the Fragments you will be able to
write. So long as Fragments is not published you cannot
write. When this book is published, this condition will be
removed, but not until then.

Then there are other rules: you must not talk. This
means you must not make these ideas subject of ordinary
talk, without aim or purpose. And if you talk with a cer-
tain aim and a certain purpose—I mean with people out-
side of the work—you must be very careful and you must
not say much. You must remember that people must pay
for what they hear. This is the principle of the work, and
you have no right to give ideas to people for which they
not only not pay but even cannot be expected to pay. It is
better to ask permission to speak in each individual case.

Now I want to speak about one particular rule that was
introduced into these groups and which is very important.
I must explain how this rule arose, and before this, I must
give you a short description of the history of the work. I
met this system in 1915 in Russia. There was a group in
Moscow conducted by G. 1. Gurdjieff, a Caucasian Greek
who came to Russia from Central Asia. I learned very
much working with these groups, but in 1918 I parted
from them because from my point of view they began to
lose the most important of their original principles. Soon
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after my parting with them almost all members of groups
parted with Mr. G. Only four people remained with him.

I met Mr. G. again in 1920 at Constantinople and again
tried to work with him, but very soon found that it was
impossible. In the beginning of 1922 when I was already
in London Mr. G. came to me and told me about his
plans for new work which he intended to start in England
or in France. I did not believe much in these plans, but I
decided to make a last experiment and promised to help
him to organise his work. At that time I already had
groups in London. After some time G.’s work was started
in France. I collected money for him and many of my peo-
ple went to the place he bought at Fontainebleau on their
money; I went there myself several times and continued
to do it till the end of 1923 when I saw that things were
going wrong at Fontainebleau and decided to part with
Mr. G. completely.

If you ask me what was wrong, I can say only one thing,
which really was quite sufficient to wreck everything. By
this time Mr. G. had abandoned most of the principles he
himself taught us in Russsia, particularly principles refer-
ring to choice and preparation of people for the work. He
began to accept people without any preparation, gave
them places of authority, permitted them to speak about
the work, and so on. I saw that his work was going to crash,
and I parted with him in order to save the work in
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London.

In January 1924 I told my groups in London that I had
broken all connections with Mr. G. and his groups and
would continue my work on my own as I began it in 1921.
I offered them free choice: to remain with me or to follow
Mr. G. or to leave work altogether. At the same time, for
those who decided to remain with me I intrcduced a new
rule, namely, that they should not speak about Mr. G. or
discuss the causes of the failure of the work at Fontaine-
bleu. I introduced this rule because I wished to stop
imagination, for since nobody knew anything, all talks on
these subjects would have been pure invention or repeti-
tion of malignant gossiping which came from Mr. G.’s
new people, and who, from my point of view, should not
have been admitted in the work at all. I said that who-
ever wishes to know anything about it, he must ask me.

This rule remains and it was never revoked, but people
never properly understood it and made all sorts of excuses
for themselves, or even affirmed that this rule was for other
people but not for them. You must understand that all
rules are for self-remembering. First, they have a purpose
in themselves, and second, they are for self-remembering.
There are no rules that are not for self-remembering, al-
though in themselves they may have a different aim. If
there are no rules, there is no work. If the importance of
rules is not understood, the possibilities of a school disap-
pears.
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Miss F: ' Why do you say that it is worse to talk about the
system without mentioning where you got it from?

Mr. Ouspensky: Because speaking about it without men-
tioning the source of your information would be stealing.
For instance, you cannot take ideas from a book and not
mention the book. People only do this with my books; they
constantly steal ideas from my books.

Mr.M: How long had the Moscow school existed?

Mr. Ouspensky: Several years in Moscow.

Mr.M: What was its size?

Mr. Ouspensky: This is neither here nor there. Before
that, it existed in Central Asia. As for how long it had
existed before—there are reasons to believe that it took
this form and was formulated in this language in the be-
ginning of the nineteenth century.

Mr. M: Does this knowledge claim to have connection
with esoteric knowledge?

Mr. Ouspensky: Obviously, otherwise it would have no
meaning. A school can only start from another school,
otherwise it would be just formatory invention.

Mr.M: Soitis an unbroken chain?

Mr. Ouspensky: It must be, although you cannot trace
it. You can only trace certain connections by ideas and
terminology. This system came from the East; yet it has
European terminology. In terminology it is connected,
evidently through Russian masons of the eighteenth cen-
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tury with several earlier authors; for instance, with Dr.
Fludd.

Miss]: You said you will tell us in what sense we can call
this a school?

Mr. Quspensky: 1 think I have answered it. Only a two-
degree school is reliable. Another school may be a school
today and not a school tomorrow, as it happened with the
Moscow school. Also long ago I explained that organisa-
tion which is a school for one person is not a school for
another. Much depends on personal attitude and personal
work.

Miss R: If schools are a real living thing, why do they
die?

Mr. Ouspensky: 'What do you mean, saying that schools
are living beings? It is vague and indefinite. But if we take
it literally, it will make quite clear why schools die. All liv-
ing things die sooner or later. If people die, schools also
must die. It was explained in my lectures that school needs
certain conditions. If these conditions are destroyed, the
school is destroyed. If there was a school in Canton or
Wanbhsien, it could be destroyed now and it would cease
to exist.

MissR: Ideas may remain?

Mr. Ouspensky: Ideas cannot fly. They need human
heads. And school does not consist of ideas. You forget all
the time that school teaches how to improve our being.
Mr.F: Noideas were written down in the past?
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Mr. Ouspensky: Maybe, but ideas can be written down
in different forms; they may be written down so that
nobody can read them without explanation from those
who know or without change of being. Take the Gospels
—they are written in different ciphers. One must know the
key to decipher them. Otherwise it would be just a story,
doubtful historically and producing many wrong effects.
Mr.F: Wil the system give the key to the Gospels?

Mr. Quspensky: Some keys, but you cannot expect all
the keys. Many keys can be got only with the change of
being; they cannot be only matter of knowledge. Again
you forget about being. Change of being means connec-
tion with higher centres. Higher centres can understand
many things which ordinary centres cannot understand.
Mr.F: Isschool self-evolving?

Mr. Ouspensky: What do you mean by this? If your
question refers to origin of schools, then they are not self-
evolving because one school must always start from an-
other school.

Mr. F: Cana school reach a higher level than the school
it started from?

Mr. Ouspensky: Yes, if it works according to methods
and principles of school work, it can grow. But you must
remember that the level of the school depends on the level
of being of people who constitute it.

Mr. F: You said one can learn how to escape only from
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those who have escaped before?

Mr. Ouspensky: Quite right, in the allegory of prison.
And this means a school can start only from another
school.

Mrs.D:  Would it be possible for everyone in a school to
progress from No. 4 to No. 5, or only fora few?

Mr. Ouspensky: There is no limitation in principle. But
you must understand that there is an enormous difference
between No. 4 and No. 5. Man No. 4 is a man who has
acquired a permanent centre of gravity, but in everything
else he is an ordinary man. Man No. 5 is very different. He
already has unity, he has permanent “I,” he has the third
state of consciousness, i.e., self-consciousness. That means
he is awake, he can always when he needs remember him-
self and higher emotional centre works in him, and this
gives him many new powers.

Mrs.D:  Theidea then is to attempt to get to No. 5?

Mr. Ouspensky: First you must think of how to become
man No. 4, otherwise it will be just fantasy.

Mrs.S: Has man No. 4less “I7s?

Mr. Ouspensky: Maybe he has more, but he has better
control of them.

Mr. A:  The chief immediate objectives you recommend
are elimination of emotional life?

Mr. Ouspensky: No, quite different; emotional life is
most important. The system speaks of elimination of neg-
ative emotions. Negative emotions are an intermediate
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state between sanity and insanity. A man whose centre of
gravity is in negative emotions cannot be called sane and
cannot develop. He must become normal first.
Mr. A:  Why Ispoke of the elimination of emotional life
was because you said that all our emotions are potentially
negative.
Mr. Ouspensky: Yes, potentially, but it does not mean
that they all become negative. Emotional centre is the
most important in us for our development. There are
many things one can understand only with emotional
centre. Intellectual centre is very limited, it cannot take
us very far. The future belongs to the emotional centre.
But it must be understood that negative emotions are
not really in the emotional centre. They are controlled by
an artificial centre, and this is our only chance of getting
rid of them. If their centre was real, and not artificial,
there would be no chance of getting rid of them, because
it would mean that they are useful, or may be useful, in
some way. The artificial centre is created by a long wrong
work of the machine. There is nothing useful about it.
Because of this, negative emotions can be eliminated;
they do not serve any useful purpose.
Mrs.S:  So none of us use the emotional centre rightly?
Mr. Quspensky: 'Why not?
Mzrs.S: Yousaid we have no positive emotions?
Mr. Ouspensky: Positive emotions are quite a different
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thing, they belong to higher emotional centre. Man No. 5
has positive emotions. All our emotions can become nega-
tive, although, as I said, it does not mean every emotion
will become negative. At the same time our emotions are
not reliable so long as there is no control and so long as
we are asleep. But they will become more and more reli-
able if we become less asleep and acquire more control.
Mr.D: Does a school suffer if a member breaks a rule?
Mr. Ouspensky: It depends how important was the rule.
By breaking a rule he may break the school. Or the man
who conducts the school may close it if certain rules are
broken.

Mr. F: You say that a school which embraces two de-
grees is more effective. How can one part of it be allied to
the other?

Mr. Ouspensky: You can only learn this by practice. If a
school has two degrees it has much more powers.

Mrs. B:  Does this system exist in other European coun-
tries?

Mr. Ouspensky: 1never heard.

Mr. M: Has communal life to do with the organisation
of schools?

Mr. Ouspensky: It depends what kind of communal life
you mean. For instance, some time ago in Russia existed
so-called Tolstoy Colonies. Most of them had the same
history. People decided to live together, bought some land
and so on, then after the first three days they began to
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quarrel and it all came to nothing.

Mr.M: 1 meant a group of people who live in the same
building.

Mr. Ouspensky: It depends first of all on the condition
by whom it is organised. If it is organised by themselves, it
generally comes to nothing. But if a school organises it
according to definite principles and with definite rules—
in some cases it may be useful.

Miss R: Has the man who organises a school authority?
Mr. Ouspensky: He has responsibility, so he must have
authority.

Miss R:  'Where does it come from?

Mr. Ouspensky: From his knowledge, from his under-
standing, from his being.

Question: Not to be able to go on with the system is
worse than not to have started?

Mr. Ouspensky: If you have started, nobody can stop
you except yourself.

Mr. M: How to reconcile this with what you have said
about there being no guarantee?

Mr. Ouspensky: 1t depends on your work. How can I
guarantee your work?

Mr. M: But facilities for work would remain? I mean if
a person works.

Mr. Ouspensky: Barring catastrophes. We live in inse-
cure times. About guarantee—what we can get depends on
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our own efforts and one must work at on€’s own risk. But
after some time one begins to see: “I got this that I did
not have before” and “I got that that I did not have be-
fore.” So hittle by little one can be more sure.

Mr. A: T suppose also you can give no guarantee as to
whether people will suffer from some delusion as regards
personal experience? One may take itlusion for fact?

Mr. Ouspensky: Yes, very easy, but if one remembers all
that one was told, one learns to discriminate.
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